Faculty Senate Minutes #338
Wednesday, February 18, 2009 3:20PM " Room630T

Present (41): Michael Alperstein, Simon Baatz, Andrea Balis, Elton Beckett, Adam Berlin,
" Teresa Booker, Marvie Brooks, Erica Burleigh, Edward Davenport, JoEllen Delucia, Virginia Diaz,
Janice Dunham, DeeDee Falkenbach, Beverly Frazier, Amy Green, Richard Haw, Maki Haberfeld,
“Jay Hamilton, Kim Helmer, Heather Holtman, Ping Ji, Karen Kaplowitz, Erica King-Toler, Ali
Kocak, Tom Litwack, Vincent Maiorino, Evan Mandery, Mickey Melendez', Michael Pfeifer,
Tanya Rodriguez, Raul Romero, Francis Sheehan, Richard Schwester, Arthur Sherman, Staci
Strobl, Robert Till, Shonna Trinch, Roberto Visani, Thalia Vrachopoulos, Valerie West, Joshua
Wilson .

Absent (7) : Elise Champeil, Shuki Cohen, Marcia Esparza, Gail Garfield, P. J. Gibson, Allison
Kavey, Nicholas Petraco , _ '

Invited Guest: President Jeremy Travis

: ‘ Agenda
1. Adoption of the agenda
2. Approval of Minutes #337 of the February 5, 2009, meeting
3. Announcements & Reports
4. Declaration of a vacant seat on the Senate
"~ 5. Selection of a Committee to recommend Faculty Senate CUNY BA Awards rétipients .
6. Commencement Poem " :

7. Faculty Panels to evaluate the finalists for the position of Dean of Undergraduate Studies
‘8. Invited Guest: Interim Assistant Vice President Gail Hauss
- 9. Invited Guest: President Jeremy Travis

1. Adoption of the agenda. Approved.
2. Adoption of Minutes #337 of the February 5, 2009, méeting. Approved.




3. Announcements & Regorts
Provost Bowers has decided that Writing Intensive courses shall have a maximum of 21 _
students but that there shall be no additional compensation at this time for teaching such
courses. '

4. Declaration of a vacant seat on the Senate and determination as to what action, if any, to
take. _ o

- Senator Kirk Dombrowski has written a letter resigning his Senate seat. As required, the Senate
voted to declare the seat vacant and then voted to invite the next highest vote recipient to fill
the vacant seat; if that individual accepts the invitation, the Senate will ratify the election of
that person at the next Senate meeting. '

5. Selection of a Committee to recommend the Faculty Senate CUNY BA Awards recipients

Each year the Senate creates an ad hoc committee of 2 or 3 Senators who volunteer to review
the credentials of John Jay graduating seniors in the CUNY BA Program and to recommend to
the Senate two students to receive these awards at the Commencement Award Ceremony
which is held on the night prior to Commencement. Senators DeeDee Falkenbachand Shonna
Trinch were elected as the members of this year’s ad hoc committee.

6. Commencement Poem

As a member of the Ceremonial Occasions Committee with Janice Dunham, Karen

Kaplowitz suggested that the poem written for and read at this year’s Commencement on
"May 28 be solicited and selected by the Faculty Senate. (Last year the Senate chose the poem
‘but it was solicited by others.) The Ceremonial Occasions Committee endorsed the ideal and if
the Senate also agrees that this is a role the Senate should and would like to play, then the
President of the Senate will invite all members of the faculty to write a poem for this specific
occasion. A small ad hoc committee of Senators would then select a poem to propose to the
Senate at its April 2 meeting and if the Senate approves the selection that shall be the
Commencement Poem. (Alternately, the ad hoc committee can choose to propose 2 or 3
poems and ask the Senate to select the poem.) ' :

Several Senators suggested that the proposal be amended to require that the poem selection
committee not know the identity of the authors of the submitted poems. This was agreed to
and the Senate approved this proposal by unanimous vote.




7. Proposal to create Faculty Panels to evaluate the finalists for the Dean of Undergraduat
Studies posntlo Executive Committee

!

The proposal is that 3 faculty panels, with a minimum membership of 10 and a maximum
membership of 15 on each panel, be established to meet with and evaluate the finalists for the
position of Dean of Undergraduate Studies. The finalists are expected to be on campus during
the 3" or 4" week of March. The 3 panels are: a Faculty Senate panel; a panel of the Council of
Chairs; and an at-large faculty panel. The proposal for the at-large panels is that the Senate
shall invite faculty to volunteer to serve and that if more than 15 faculty members volunteer,
then the Senate shall elect the 15 who will serve. The Senate adopted this proposal.

8. Invited Guest: Interim Assistant Vice President Gail Hauss [Attachment A, B, C, D]

Interim Assistant Vice President Gail Hauss presented the results of and engaged in a discussion
about John Jay’s participation in the 2008 National Survey of Student Engagement (NSSE)
[Attachment A, B, C, D]. This is a student survey of first year students and of seniors
administered by the University Center for Postsecondary Research. Last year, more than 700
institutions and 380,000 students participated in NSSE. Although four reports have been issued
by Ms. Hauss, who is also our Director of Institutional Research, and although they are all on
the OIR web page, she noted that there has been little discussion at the College about the
results and how they can be used.

9. Invited Guest: President Jeremy Travis

President Travis reviewed the budget situation. He spoke about the importance of improving -
student retention and also improving customer service, which he sees as connected.

The meeting was adjourned at 5:00 PM.
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oo " ATTACHMENT A
-John Jay College of Criminal Justice = - ; X

R Off'ce of Instltutronal Research . == == - |

L o 2008 Natlonal Survey of Student Engagement -
B Usrng John Jay College Data to Promote Student Success

Introductron

S -The Natronal Survey for Student Engagement (NSSE) is admrnrstered annually to fi frst-year
- and senior students at’ partrmpatrng baccalaureate-grantrng institutions by the Indiana R
’ Unrversrty Center for Postsecondary Research. The 11 sections of the survey ‘offer data on .
. “students’ engagement as'well as their perceptrons of the. overaII qualrty of their college
' '--experrence and therr satrsfactlon with it. Items from NSSE also measure five benchmarks of.
~ effective educational practrce which provrde an addrtronal tool for evaluatlng students '
D lengagement in therr leamrng B : : :

Thrs report synthesrzes frndrngs from NSSE results to hrghlrght data that can
' contrrbute to a college drscussron on promotrng student success at John Jay

. -Additionally, ou__tcome's fror'n the:s'ur.vey 'v_vhich' s'p_eakto co_llege[-wide-initiativ'es, '_speciﬁcally,;
" general education assessment, student-faculty interactions, and institutional support are..
- presented.. Throughout; the unique characteristics of.our student body and of the John Jay
. . educational experience are emphaSIzed as contextual factors that are necessary rngredlents
to |nform the drscussron

o 'Data fro'm'the sun/ey ma'y‘help promote stUdent s'uCcess in two primary ways. First,
- _exploring differences between peer.institutions can help identify- unlque characteristics of an -
institution that promote student success, as well as areas in'which an institution may face .
* specific challenges. Second, examrnrng ‘differences between students within the same
_institution can provrde valuable information for improving the experiences of the least - .
_engaged students as weIl as |llumrnate factors that support academrc success R

. ln spring 2008, 3, 266 freshmen and senrors at John Jay were |nvrted to complete the on- Irne '
- version of NSSE; 635 students' responded John Jay student responses were examined for
" -each of the 11 sec_trons of the survey, as ‘well as for the fi f\_/e NSSE benchmarks. In addition,

.mstrtutrons - The Selected Peers group included respondents from. public, urban colleges R
~ with an undergraduate enrollment srmrlar to that of John-Jay. The Carnegre Peers group
: ’ frncluded respondents from publrc schools wrth the same Basic Classrﬂcatron from the -
o Carnegre Foundation for the Advancement. of Teachm92 as John Jay. The Selected Peers -
" group included respondents from’ selected rnstrtutrons in New York State (See Appendrx 1
- for the list of peer rnstrtutrons ) : : ; o o

' _lnteractron Enrrchrng Educatronal Experrences and Supportrve Campus Envrronment
John Jay’s, Carnegre Classrfrcatron is Masters Colleges and Unrversrtres Iarger programs

CBagetofi7 . T T November 2008
» ' ORO08:121

~ .. John Jay student responses were compared to student responses from three groups of peer >

. The five NSSE benchmarks are: Level of Academrc Challenge Actrve and Collaboratrve Learnlng, Student Faculty AR
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. More detalled mformatnon about the survey, responses from John Jay students as weII as

~ - how John Jay students: compared to students at peer lnstltutlons on the 11 sections of the =~ -
-~ survey and the benchmarks can be found in the foIIownng three NSSE reports that are -
- avallable on the John Jay Ofﬁce of Inst|tut|onal Research webpage s '

. Report 1:-2008 National Survey of Student Engagement— John Jay College Responses

| e« Report 2: 2008 Natlonal Survey of Student Engagement Benchmark Compansons for
~John Jay College and Peer Institutions

e 'Report 3: 2008 Natlonal Survey of Student Engagement Summary of Mean : :
- .Comparisons for John Jay College and Peer Institutions. .- L

- This report is organi'zed in the following manner. The first section, Setting the Stage: The . .
~ John Jay Context — Time Usage and Diversity Experiences, presents contextual mformatlon N
- that is unique to John Jay students and informs the subsequent discussion. = -

"~ The next Section; NSSE Benchmarks, presents the NSSE benchmarks and looks atboth =~
N comparatrve outcomes {between John Jay and the. peer group lnstltutrons) and mternal
_outcomes (w:thm John Jay) '

- The final section, Usmq NSSE Results to Promote Student Success General Education,
- Student-Faculty Interactlonl and Institutional Support, beglns the discussion of- usmg NSSE
" 7 data to promote student success and is organlzed around issues that are currently part of
‘ “the coIIege dlscourse : - : : = :

The reader is encouraged to use this report as a'guide for reading Reports 1,2, and 3, as

~well as a tool for consndenng howto further apply NSSE data: to promote student success at -
_the college: ' - : - : :

. :_'P'agezof"‘j.. . . ‘.v' . . .‘.' . . . LT . . November2008

. OIR08-121.




-~ John Jay Col'lege of Crimiinal Justlce '
s Ofﬁce of lnstltutlonal Research

2008 Natlonal Survey of Student Engagement IR
- _Usrng NSSE Data to Promote Student Success R

Key Observatlons

R Settmq the Staqe The John Jay Context—- T/me UMe and D/versn‘v EJ)enences S

~ Time Usage

-~ ‘Understanding how John Jay students use. the|r tlme provrdes key contextual Informatlon for_ :

" _'understandlng therr Iearnmg experlences and promotlng thelr academlc success

'For all three time usage ltems below John Jay students report hrgher numbers

- than students at the three peer group institutions. These dlfferences are
statistically significant, meaning that the differences. observed are NOT due
solely to chance. They reflect a unique John Jay context. '

o -John Jay f rst- year students and seniors. both report devotlng |arge amounts of thelr t|me

‘working for pay off campus, commutmg to class, and providing care to dependents
- Moreover, John Jay students spend: significantly more time on- these activities than do -

N _students at the.peer institutions.. (See Appendix 2 — Table 1.) These findings reflect the :

‘unique circumstances John Jay students face in balancmg the|r academ|c pursmts wnth the -
demands of work and famlly B - - : o

o Frgure 1. % Students worklng 21 hours ormore a week

. 'Key Observatlon 30% of John Jay first-year students and 58% of John Jay semors

. _report spendmg 21 hours or more a week workmg for gay off camgu .

80%

- 70%

L sk L

- B0%

- .sq%‘ s

© 30% -

20% +——

10% | )

. Flrst-years o T -Seniors

. lJothay lSeIected Peers. @ Carnegie Peers :uSeIeCt‘ed'Pee’rs.lli

. e L ' .\, -+ . .. ORO8-121.



Flgure 2 % Students spendrng 6 hours or more a week commutlng to class

Key Observatlon 70% of John Jay frst-year students and 63% of John Jay senrors
: report spendlng 6 hours or more a week commutlng to class

o 0% o sl T e T L e
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B Fig'u're. 3% Studenfs?spending 6 hours or more a week caring for dependents

: Key Observatlon 38% of John Jay flrst-year students and 44% of John Jay semors
‘ report spendmg 6 hours or more a week carrnq for depender\ts :
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Drver5|ty Experrences ' ' SIS
- The diversity-of John Jay's. student body hlghllghts one of the unlque benet‘ts of attendlng a.
publlc urban commuter |nst|tut|on (See Appendlx 2 Table 2) o :

o John Jay has a hrgher percentage of mlnorrty students than the peer group

_ mstrtutrons John Jay students’ reports of therr college experiences suggest - N
that they take advantage of thls dwersrty to. mteract wrth students from drfferent |

groups and to explore diverse wavs of thmkmq

Table 1. John Jay student engagement in d|versrty expenences

Key Observation = John-Jay first-year students and seniors report mteractmg with students
from d|fferent groups and mcorporatmg dlverse perspectlves mto their learnlng :

‘ Often or Very often
‘_Frrst-year_students Semors :

. Diversity Experiences' of John Ja‘y Studen'ts -
- Had serious conversatlons W|th students of dlfferent race or T e S
: :ethmcrty than yourown R N S o 64% T - 3%

Had ‘serious conversatlons wrth students who are very dlfferent Tl e
* from you in terms of thelr rellglous bellefs polmcal oplmons or- . LRy

%Students Respondmg 1

personal values B L o o ; 57% o 59% L

Included dlverse perspectrves (dlfferent races, rellglons genders R L
polmcal bellefs etc)ln class drscussnons orwntlng assrgnments "_ L 14% 67% L

. Tried. 6 better understand someone elsesvrews by nmagrnmg oo T T
how an; |ssue Iooks from his-or. her perspectlve T f c 0 6T% ot 64%

v Frgure 4 % Students reportmg qurte a b/t or very much that therr college expenence has
- . contributed to the|r understandlng of people from different backgrounds ‘ :

Key Observation - John Jay first-year students and. seniors report guite a b|t or very much-
" that their college experiences have contnbuted to therr understandlng of people of dlfferent
racral and ethnic backgrounds : S L .

- 70%

- 50%
- 40%
L a0% b
20% +

10%

0% , _ :
' First- -years .~ .. ... ... o ... Seniors
IJohn Jay lSeIected Peers l,Carnegi,e Peers -__Selected,l?eersll, )
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: NSSE Benchmarks

‘:‘.The Comparatlve Context

- NSSE benchmarks-are based on 42 key questlons from the survey that capture many vrtal

L 'aspects of the student expenence ‘NSSE believes that these student behaviors and -
~ institutional features are some of the more powerful contrlbutors to Iearmng and personal
) development ' ‘ - - -

Desplte thelr substantial non-academic time commltments (remember Settmg o
the Stage Time Usage) John Jay students NSSE response show. that overall A
_they are as engaged in thelr Iearn_lng as_students at'the’ peer group institutions. -

~  This betwéen institutions similarity is illustrated _by"'a'compa'r'isonof'stUdentS'_"resp_o'n's'es'to R
* the five benchmarks of effective educational practice. In the tabie below, a ‘@ indicates”

that the mean for John Jay is higher than the mean for the given peer group, a ‘®” indicates

. that the mean for John Jay is lower than the mean for the'giv'en'peer'gr0up,'a'nd a'®
- indicates no- dlfference between the means. (The mean scores-for John Jay and peer o
- _-lnstltutlons and the exact items composmg each benchmark may be found in Appendlx 2 =
' Table 3)

A_Table 2 Benchmark mean compansons for John Jay and peer |nst|tut|ons

. Key. Observatlon The vanatlon in benchmark means is sllght John Jay flrst-year students show
- benchmark means that are similar to those of first-year students at the peer group institutions. Lo
- John Jay seniors show benchmark means that are slightly lower than those of seniors at the peer -
' group institutions on 4 of the 5 benchmarks. (The exception is Level of ACademic'ChaIIengei) S

John Jay responses in ,relahon tto
Peer Institutions

: ‘e .g., Part/c/pated in. a Ieammg communlty or :
" some ‘other formal program where groups of R
S students take two or more: classes together ’

S .Supportlve Campus Env:ronment . ?Flrst-years

f”eg Inst/tutlon emphasrzes Prowd/ng the K Semors
- support you need. to help you succeed e
:f:academlcally

L . ‘ iy Selected Carnegie Selected
Benchmark : , JohnJay oo _Peers  Peers |l
; N J0 ClassYear: 0 -t 0 T s
g{-LeveI ofAcademlc ChaIIenge . Firstyears.... .-53.7 .. -
e.g., ‘Workéd harder than you thought you. could '.Séniors’u.- T 8885 L @ LT
410, meet an /nstructors standards orexpectatlons s ."' _: R A
[ i n : R -
‘ ._i‘Actlve and Collaboratuve Learnmg Flrst-years )
: eg “Asked questlpns /n class orcontnbuted to j.Semors LT ® N
o ,;'classd/scusswn T TR TRt - ok
: ?vStudent-Faculty Interactlon T First-years, ST 0@ T
Cegs D/scussedgrades orasstgnments wrth an" ' Seniors . LU ® TR D~ SO
: __';.._/nstructor o ._ ; MRS s T Lo T L o R :
"..Ennchlng Educatnonal Expenences . :FirStyears : . 24. ®
' ®

“Seniors,

. 1:1.“'

N :-!_‘

“Page6of17 < T o T e I November 2008
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L .The John Jay Experlence : : - t : o o
S Wh|le the preceding table provrdes comparatlve mformatlon between John Jay and peer
g ‘_-|nstrtut|ons NSSE urges colleges to Iook w1th1n .

A ;'VINSSEs experlence has been that student experlences and Sutcomes are more varied - ': R
.. ‘among students within institutions than between lnStItUtIOl’lS Ariother way to consrder L
T _benchmark data then |s to explore what dlfferences exrst among John Jay students

g While calleg'e's are ehCouraged to examine data'within 'NSSE disc‘ourages' :

1 companng survey responses between furst-year students and seniors. Student
_engagement is a construct on which students may show a maximal score -
regardless of the Iength of trme they have spent at an |nst|tut|on Thus, o

.' : : drfferences between flrst-year students and semors do not necessarlly mdlcat
hanges in student engagement over time. G : :

o | U‘nderstanding:and addresSing the Variation in 'st'u'de'nt scores can greatly assist the 'college-' -
_in setting priorities and allocating resources to support lmprovement in the undergraduate o
- »,expenence at John Jay :

L To facmtate and enr|ch the d|scussmn consnder the followrng questlons

B V-: “Are all students at John Jay equally engaged'7 IR

: -"-‘ 'ls |mprovmg the expenence of the Ieast engaged the most effectlve approach'7

o Are developlng strategles |nteract|ons or |ntervent|ons for students in the 25"‘
75" percentlle range more meanlngful for the college to conS|der’?

. ’What |mpact can a robust Freshman Year Expenence ora coordlnated senior’
.~ capstone experience, for example, have on the range of students perceptlons of
S the|r John Jay expenence'7 o : :

. - Figure's that follows shows the range and variation of scores across the five-benchmarks for . -~
- . both first-year students and seniors at John Jay. - Both first-year students and seniors show -~ -

-the greatest variation .in two benchmarks - Student-Faculty Interaction and Supportlve '

. Campus Environment. Keeplng in'mind that students have time usage issues, the college -
_ may wish to explore additional ways to facilitate student-faculty interactions, for example by

-using generatlon specrﬁc methods such as FaceBook or MySpace Employmg such. o

~ methods can reachstudents in.their comfort zones and can add enhanced dlmens10ns to S

o student-faculty mteractrons S o P I

Moreover our students dlverS|ty can facnlltate a dISCUSSIon for conS|derlng ways the college o

" can transform the campus into a. more supportive environment. . A campus which visually =

- reflects the cultural diversity. of our student body through artwork, music, banners, etc., can
carry a powerful message of weIcome acceptance and we are glad you are here :

OIR08-121. "
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" _Flgure 53 Vanatlon |n NSSE benchmark scores for John Jay f rst-year students and semors'r.

t

3 ‘,'Key Observatlon John Jay flrst-year students and semors show varlatlon wrthln benchmark - .‘:_;,_,Lﬁ,: i :_

. scores espec:ally for Supportlve Campus Envnronment and Student Faculty Interactlon

Flrst-Vear students R

100
: 190 -
70 4=
60 -
50
40 T

30—

R

10—

- levelof. ~ Activeand Student-Faculty - - Enriching.~ ~ Supportive -
" Academic . Colloborative * Interaction.. - .- Educational - ~.Campus -~
Challenge - Llearning- = -~ Experiences Enwroment

. . - Seniors
100 — -

40 SO ,}
0 . , » '-'-' . .l‘ |'~ ‘.- .- .‘;.‘: .-' V. N .4‘ — s .. “x _ .,_‘ : '.V.‘..:. .A.C !. v -—, - I.. ' ,: - - , .~ '. I ..

70 A SR T el I s
.30 e : . : g
o Levelvo‘fl Active and Studevnt-Facu|t_y' Enri_ching' S Asupporti_v':e b
‘Academic CoIIoboratlve " Interaction Educational -~ Campus

o
' :10f S
Challenge -~ . Learning . -~ - . '~ - Experiences: - Enviroment -

: The dot in- the box sngnlf“es the medlan - the score that dmdes all students scores lnto two equal halves.
The actual box shows the mlddle 50% of & scores (from the 25 to the 75 percentlles) and the whlskers show
" the range of scores (from the 5™to the 95" percentlles) o S R

o : ' L OIR08-121
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- _Usmq NSSE Results fo Promote Student Success General Educat/on Student-FacuItv :1: '_ R
'.-;',flnteract/on, and Instltut/onal Suggort IR L

- General Educatlon = = - - : e
- r_'_',John Jay has been engaged |n a reV|ew and assessment of |ts generaI educatlon program o
~ (Gen Ed). Gen Ed is widely thought to provide the foundation on which a strong liberal arts - -

- education is built.” Furthermore it is intended to introduce students toa vanety of. toplcs o
" and help them develop essentlal skills, such as communlcatlon quantltatlve reasonlng, and' -
o lntegratlve and cr|t|cal thlnklng ' ‘

o The NSSE survey |nc|udesseveral ques't'ionstha't ask Students'tO'eyaluate the ‘COIIe'ge's ' E C
N contnbutron to their acqutsmon of skills that should be gained from a strong general -

education program -aswell as a few that show these general educatlon skllls‘ at work :
- (See Appendlx 2 Table 4 ) : ' : : : :

o Frgure Ga % Students who worked on a pro;ect that requtred |ntegrat|ng ldeas from

Vanous sources

Key Observatlon 89% of John Jay flrst-year students and 88% of John Jay senlors -

" . reported that they worked on a paper or project that required mtegratlng Ideas or .
o mformatlon from varlous sources often or very often o

Gtyensudents  senor

- ‘mOftenor =
r_\_/er_y-Often,'
- ® Sometimes -
’ orNever—'-

- Figure 6b:. % Students who put together |deas or concepts from dlfferent courses when
) completlng assrgnments or dunng class dlscussnons .

| .Key Observatlon 57% of John Jay flrst-year students and 65% of John Jay senlors reported
- that they. put together ideas or concepts from dlfferent courses when completlng assngnments .
or durmg class dlSCUSSIOI‘IS often or vem often : .

Fifst;yeafstUdéntsz*-'f " Seniors .
" :...Often'or:; } A
. Very Often : N [« ‘f"“)‘ o o
- msometimes (O
~orNever N
'V'p'ag.e.gldft? L '_: . November2008 - :
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o John Jay students responses to these |tems show that fi rst-year students and sen|ors appIy e

- - the general educatlon skills they have acqurred in therr coursework Moreover students E
- -evaluations of the college s contnbutlons to therr general educatron skills show that they

- perceive the college as provrdlng them wrth rmportant knowledge skrlls and expenences
o A-reIated to a broad general educatlon : '

| A'majority of John Jay students report that their college experience has '
| contributed- to their’ developmg skills related to general educatlon gulte a blt or
|| vel much S .

- ,-However |t is students responses of some or very Ilttle that should dlrecta college-wrde SR
: ‘.dlscussmn ‘ S

. -Consrder the questlons

s ‘_Are we provrdlng students with adequate quantrtatlve ||teracy skrlls’7 Do changes need to' o
- 'be made to,the math and/or science curriculum?. Is so, what type of changes? -.-. ~ | .-

" e .Given students’ time usage, how can we promote more colloborative work-and - .

*- "independent learning among our students'? How important are these skrlls to. the|r
'general educatlon’7 o . : A

. : In Iooklng at responses of some or very Ilttle in Table 3 three items in partlcular raise

concern. Almost 25%.of both first-year students and seniors report that the college_has - -

. contributed some or very little to their ability to analyze quantitative problems. :This raises o
- _-questions about-how well students are gaining skills in quantitative literacy as well as
' _questuons about the efficacy of the math and science curricula.. Moreover, approxumately

30% of first- -year students and seniors report that the college has contributed some or very

- little to their ab|I|ty to work effectlvely wrth others and to their- ablllty to learn effectlvely on

therr own .

: :»b'Both3of these items relate to students’ time usage." Students’ off-campus time oomm_itrn_e'nts:-'- -
likely ‘pose challenges to-engaging in collaborative work and likely require students to do at-

least some learning on their-own. Thus, we- must consider carefully how important these

" skills are to their overall general educatron as weII as what the coIIege can do to better heIp e
o 'students develop them : : :

: OIR08-121. ..



Table 3. % Students reportlng some or very I/tt/e coIIege contnbutlon to general educatlon S

o oskills oL

.'Key Observatlon John Jay students responses of some or very I|ttle range from 12 32% for Z_ - “

) _-ltems related to general educatlon .

- 'To what extent has your expenence at this
| institution contributed-to your knowledge, skills, and
| personal- de_yetopment,gn the: f_ollowmgta_reas?,u

% Students Respondlng
Some or Very Ilttle -

K

Gl

Flrst-year students : j_ Se_n‘iprfss‘

. "";'Acqumng a broad‘general educat|on

o ..’:Z‘Wntmg clearly and effectwely 1;9°,./_°..}., P [ R

‘:}.-‘T,.ASpeakmg cIearly and effectlvely Lo g 15% e 28% 5 o

- rhlnkung cntlcally and ana|yt|cally - 'i 12% | s 13‘V° l

* Analyzing quantltatrve problems ‘_ ol ;‘ 24% - i e 23%;’ S

: :-i',Usmg computlng and mformatlon technology : L 31% L T -‘ 28% e

':"-Worklng effectlvely W|th others o L 30% 32% o

' ’;Learnmg eff_ectuvely onﬁyour own : : ‘A DR 30% T 29%

o : Pégé11of17 L ‘November 2008
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Student Faculty Interactlon

-~ + John Jay has Iong held that the student faculty lnteractron |s a cntlcal component in promotmg

' _'-student success Yet the Ievel of student interaction with faculty members isa frequently .
»,expressed concern NSSE data prowde addltlonal msrght |nto our students perceptlons of
: .these mteractrons (See Appendlx Table 5. ) o - : o

) ConS|der the questrons

.. _lf we: belleve that the student-faculty relatronshlp isa posrtlve mﬂuence throughout a.
- 'student s academlc career how do we enhance lt’? o : :

| 3_.‘_‘ :"What are the factors that contnbute to students perceptlons of faculty? ': :'- -
.,»io_ __ln what ways can the college assust faculty to |mprove these perceptrons'? o ‘. } i
. What is the |mpact of part-tlme faculty in this drscussmn? o

- Students were asked to descrlbe the quallty of thelr relatlonshrps with faculty members ona
~ 'scale of 1to 7, with 1' belng Unavallable Unhelpful Unsympathet/c and 7 bemg Avallable

. __',Helpful Sympathet/c

'While a majo'ri‘ty of John Jay students characterized their relationships with -
faculty with-a score of 5 or higher, approxrmately one-third of first-year students
and seniors gave a score of 4 or lower.

o Flgure 7 Students charactenzatlon of faculty relatlonshlps ona scale of 1 to 7

Key Observatlon 39% of f'rst year students and 31 % of senlors charactenzed thelr o o
: relatlonshlps with faculty with a score of 4 or Iower ' o

- 100% -

- 80% L

- 70%

- 60%

50% - E

40% 4—

C30% A

- 10%

0% 1 |
C Flrst yearstudents . ... .. Seniors.
. I Score of 1 to 3 l Score of 4 I Score of 5 to 7

. :.’P’age 120f17 . . . - . B T . :Novemb.er:z'oos
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" Moreover, students were asked to describe the _freq.u:e'n_cy' with which cért'a'in'_intera'ction‘s_ RN

¢ with faculty occurred.” Response options included,never, 'sometimes,-often or very:often.” .~ -~ = "

‘ iJohn Jay student responses of sometrmes or never to |tems addresslng :
_student-faculty interactions present a dlsqwetlng plcture {Sometimes or never
o responses. ranged from 38% - 94%.)- Moreover students mdrcated no plans to.
| -work. W|th faculty outsrde of the cIassroom o

Table 4 Student faculty mteractrons

Key Observatlon 52% of first-year students and 45% of seniors report sometrmes or never
" discussing grades of assignments with an instructor. Moreover, students responses show E
.“minimal mteractrons wrth faculty outsrde of class

- }/In:your experience at your-institution du“ring'.the current % Students Respondrng
| 'school:year, about how often have you doneé each of the o Sometrmes or Never

o foIIowrng’? _

.t o oy
. 4

Dlscussed grades of aSS|gnments wrth an mstructor SR 52%‘.-__1? ; o ’545%

Recelved prompt writtén or oraI feedback from faculty on ‘ I :

your ‘academic performance e e SO _'-38%:; 2%

- Discussed: rdeas from your readlngs or classes wrth S T
. faculty members outside of class. ", . Lo - 8% ._'7,5'%_Tf-',__."1 S

~ Worked with faculty members on actrvmes other than A T S
;' course-work- (commrttees onentatlon student Irfe -i‘ S 98%. . gBop
actlvrtles etc) e B e e ° _

Frgure 8. % Students who worked on a research prolect wrth faculty outS|de of course or-
program requrrements :

RS = Vel Flrst-year students r Senlors 1”:& _ L

Key Observatron . 23% of t"rst year students and 40% of seniors reported that they do not glan to . o

" work on a research pro;ect wrth a faculty member outside of course or- program requrrements o
R 'First-y,ear. -studentSi e Senlors
o -.Pla‘n to..d,oﬁ -

®Donotplan -
to'do

”llHave not '
- decided - - "

L . OIR08121. .



_Instltutlonal Support

B - NSSE:includes survey ltems that provrde msnght |nto students perceptlons of the SO

; ' V'Key Observatlon ngh numbers of flrst-year students and semors report that the lnstrtutlon
: provrdes only verv llttle or some support to promote thelr success - »

C mstttuttonal enwronment and nature of college support (See Appendux 2= Table 6 ) T hese SRR
. __|tems are: |mportant because students perform better and are more satlsﬁed at. coIIeges that
"7 are committed to and supportlve of their success. - And, overall, majonty of John Jay

o students rate those rtems relatlve to mstrtutnonal support posrtlvely

-T1% of f|rst-year students and 61% of seniors |nd|cate qurte a bit or verv much
that John Jay provrdes support to help them succeed academlcally

o As W|th many of John Jay students NSSE responses however examlnlng Iess posmve
- responses ralses concerns worthy ofa coIIege—wnde dlscussmn ‘ SR

’ Consider the qUestio‘ns"' -

| L. .Is |t acceptable that SO many students percelve the mstltutlon as unsupportlve of therr -

academ|c success? If not what can we do to |mprove thelr perceptlons‘? -

o v' . , What can the |nst|tut|on do to better support students in thelr non- academlc

responsibilities? What support systems or services can we offer to students who work
' _and/or care for dependents'7 a . : - . .

) _ Table 5 Instltutlonal envuronment and support

o "To what extent does your lnstltutlon emphasme T % Students Respondlng ;

- | each of the followmg‘? B R S+ Very Ilttle or Some
S R Flrst year students Semors
';"Spendmg sngnn‘” cant amounts of t|me studylng and \ 26% , :,h-. 27%

' ..?zon academlcwork o e AR

Z‘,'Helpmg you cope wrth your non-academlc
_ ;~I’eSp0nSIbl|ltleS (work fam||y, etc )

tProvndlng you wnth the support you need to help you ;:f 29% ,-_‘ 39% '
o _g“"succeed academlcally BT - : L ey e T T

L% e

e Substantlal numbers of both f rst- year students and seniors. report that the coIIege does not.
B ,emphasnze spendmg time on studymg and academic work and does not prowde the support A
~ to help them succeed. Considering how to address the number of students who perceive
. the college as ‘unsupportive can.not only. help improve student engagement ‘but'may also be .
‘ .'_benef C|al to |nst|tut|onal qual|ty as a whoIe

. OIR08-121.



' The |nst|tut|on may also benef t from conS|der|ng what addltlonal support |t can. offer to

- students Juggllng the responS|b|I|t|es of work and famlly with the pursuit of: thenr college

‘education.  Given the work and family demands that John Jay-students face, finding that

~ 61% offi rst-year students and 69% of seniors perceive that the college does not offer help - -
: 'coplng with their non-academic responsibilities exhibits a'clear barrier to their success. N

3 ~Providing greater support and/or services to help students manage their non- academlc o
. 'demands may free students to devote more time and energy to their educatlonal '
o expenences and in turn |mprove overaII student success and engagement '

S
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- . 'Concluding-ObSeryatio'ns -

- The Natronal Survey for Student Engagement (NSSE) gathers mformatron about the overall -
_ ‘academlc experience of first-year and senior students enrolied in coIIege their views about
* the quality of college education, and their engagement in’ practlces and processes that B

- 'support student Iearnlng and academrc success.

" As an evaluation tool. NSSE offers 'comparative data to peer institutions on five benchmarks

- of effective educational practice: Level of Academic Challenge, Active and Collaborative =
-+ Learning, Student-FacuIty Interaction, Enriching Educational Experiences, and Supportive . .

- Carnpus Environment. A key fi ndrng in this comparative analysis is that John Jay students B

_ - report srmrlar levels of academic engagement as students at peer mstrtutrons ‘This resultis
- _-remarkable given the signifi icant amount of time John Jay first-year and senior students

~devote to commuting to class, provrdrng care to dependents, and working for pay off campus_ »
- compared to their. peers. How students use their time provides important contextual -

. . information for understanding the learning. experrences of students attending a pubI|c urban e

.commuter mstrtutron

: ;-'NSSE:ﬁndings~.c'an also-giveinsight into student-faculty interactions, a critical componentin -+

-promoting student success. Overall, NSSE results present a disquieting picture of our -
- students’ perceptions of their interactions with faculty. A meanrngful number of students

-~ “’indicated never or sometimes that they discuss grades with an instructor or receive
~ feedback on academic performance. Results also show minimal interactions with faculty

~ outside of the classroom These findings mrght be partially explarned by the large number of .
~ part-time faculty teachrng first- -year courses. Thus, the current initiative to increase”
undergraduate instruction by full-time faculty- and to develop a robust Freshman Year

— _Expenence may posrtlvely change the perceptlons of future cohorts

~_Institutional suppott is also an important ingredient in- promoting student success. The -

. majority of John Jay students are generally satisfied with the level of institutional support . -

that the college provides to help them succeed academically. However, NSSE data also
- reveal that meaningful numbers of both first-year students and seniors report that the . -

- . college does not emphasize spending significant amounts of time. studying or.on:academic. -

‘work, does not provide the support needed to help them succeed academically, and does
" not help them cope with non- academic responsrbrlrtres Given the work and family demands
.-of John Jay students, the college may want to consider how best to.facilitate an academic -
-structure that. promotes effectlve t|me management to maX|m|ze student engagement in the o
’ Iearnrng process : o : - o

-The report also draws attention to students’ evaluations of the college’s contributions to their. .

~ general education. A majority of students report that their college expenence has

"+ contributed to their developing general education skills. Nevertheless, concemns are raised
- about why many students report that their experience has contributed.only some or very -

little to their ability to Iearn effectively on therr own, analyze quantitative problems, or work '

* * effectively with ‘others. The discussion of these and similar findings are pertrnent in the SR
' jcontext of the coIlege s current revrsron of the general educatron curnculum . ’

- 'Page 16 of 17 T T T ovember 2008
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~ + NSSE results contribute valuable information to the internal dialogue about strategic ~ -

- initiatives at John Jay College; specifically those that support the development of first year -

.Iearnlng experiences, the engagement of full-time faculty in undergraduate mstructlon and

- those that support retention and degree completlon Understandmg the variation in levels of' -
- engagement among John Jay students can-assist the college in setting priorities and - '

o _allocatmg resources to the undergraduate expenence that promote overall student success o

".Pag.et7bt"1'7 T f'N‘oVembeer)’M
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L P

' Natlonal Survey

Justlce o

| v.‘.»SUMMARY Comparlson Group Selectlon

S NSSE 2008 Selected Comparlson Groups_"-_-.:-:"__ .
of Student Engagement e CUNY John Jay College Crmunal PR

" This page provides an overview of how your three NSSE 2008 companson groups were selected These groups were elther @
submitted by your institution through the Report Info Form located on the NSSE Inistitution Interface or (b) defaults assigned
N _"because your institution did not complete the Report Info Form - lncluded below are- the date the groups were subrmtted the -

- method used to pick them, the column labels your institutional contact provided for each group, the number of mst1tutlons in .
each group, and a short descnptlon of the group wntten by the contact at: the tlme of subrru551on The followmg pages llst the :
. llnstltutlons selected for, each compa.nson group : o S

. COMPARISON GROUP 1 SELECT]ON

- Date Submmed ": , 6/4/08 v
Selection Method: -~ © lnstltutlon level criteria used to build thlS companson group

ﬁColuanabel o _SelectedPeers n

" Number oflnstltutlons 35 -
. The Reason Your '
. Institution Provided For -

- Choosing ThisGroup: '

' COMPAR]SON GROUP 2 SELECTION

: Date Submltted o 6/4/08 _ )
’ Selectlon Method s lnstltutlon Ievel cntena used to burld this companson group
ﬂColumn Label SR Camegre Peers . i

- Number of lnstltutlons 10 - '
" The Reason Your

. .Institution Provided For

" Choosing This Group:

:COMPARISON GROUP 3 SELECTION o

" Date Submitted: . 6/4/08 -
Selectlon Method " Institution-level cntena used to bulld thls companson group
:Column Labe] L o Selected Peers ll o o

' Number oflnstltutlons 70 -
The-Reason Your '
- -Institution Provided For
" Choosing This Group:

Appcndlxl . '
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&L

R HOW GROUP WAS SELECTED

A, | Natlonal Survey
/ of Student Engagement

- Comparison Group 1 Details

NSSE 2008 Selected Comparlson Groups B
CUNY John Jay College Crlmmal
n - J ustlce L

- This report displays the 2008 comparison group 1 inistitutions for CUNY John Jay, College Criminal Justice. The institutions listed below are - -

Tepresented .in the 'Selected. Peers column of the Respondent Charactenstrcs Mean Compansons Frequency sttnbutlons and Benchmark f )

L »”'Compansons reports

.Custom group. was selected usmg mstltutlonal charactensttcs Your mstltutlon added/removed mstltutlons from thls hst before it was

- submxtted

:‘SELECTED PEER GROUP CRITERIA *

Basrc 2005 Camegre Classrﬁcatlon(s)::

Carnegle Graduate lnstmctronal Progra.m(s)i

':'Carnegle : Undergraduate lnstmctlonal Program(s): '_ o

Camegle Enrollment Profle(s): S

h ) Carnegie ;'Undergraduate Proﬁle(s):: ”

: C'arneg.ie. - Size and Setting(s): :

' ) S_eétor(_s)'(_public/priVate)::

:vUndergraduate._enrollment(s):

Loca]e(s)

1

11,12,13

Geographrc Regron(s): :

State(s): -

Ba.rron s adm1551ons selectwrty ratmgs(s): .

_COMPARlSON GROUP 1 INSTITUTIONS

Gity . o State -

' lnstitution Name .
‘Auburn University ~Aubumn Umversrty o S AL
* 'Ball State University ° : 'Muncre S SR | N
:BmseStateUmversrty : : . Boise: - - S . C : L 'll_)
California Polytechnic State Umversxty—San Luis Oblspob San Luis Oblspo R o ’ CA
. California State Polytechmc Umversrty Pomona ) ' . :'Pomona T C o T s CA
- California State University-Chico ' " Chico. R T o - cA L
Cahfomla State Umversrty—San Bernardino - SanBemardino® © - 7 CAy ¢
_ CUNY Bemard-M Baruch College . NewYork . .. . ... . _NY - .
- CUNY: Queens College o Flshing - - . _.NY -
o EastCaroImaUmversrty . Greenville . . SR .. . U NCL
Georgia lnstltute ofTechnology '_Atla_nta ' o o GA
~ -Georgia State University . S Atlanta . 0 T "GA L
. Idaho State University ~ Pocatello . - .. . . ~ID
* . James Madison University " Harrisonburg . VA
. ‘Missouri State University - . . Springfield -~ .. .. 7 - 7 MO
" Nonhem Arizona Umversxty “ Flagstaff- T S CAZ
Appcndrx] .
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a

E _"COMPARJSO'N' GROUP 1 INSTITUTIONS

’ lnstltutlon Name

C.ty s

State ™

"+ “The.University-at A]bany, SUNY : " Albany " - CUNY
© - The UmversxtyofTexas Pan Amencan o S Edmburg : LTX
i -The University of Texas atArhng10n o Arlington ' , TX S
- The Unlversrty of Texas at Brownswl]e . -Brownsville . - X
- The Uriiversity of Téxas at EI Paso o " ElPaso TX L
Umversnty at Buffalo State Umversxty ofNew York ’ : _ Buﬂ‘a_l'd o e NY . e
UmverS|ty of Houston-Downtown - -Houston - - S TX
. University of Massachusetts Boston - . Boston . ‘MA o
_ University of Minnesota-Duluth .~ " Duluth; | . LU MNL
University of Nebraska at Omaha Omaha = * NE .-
- “University of Northern lowa. - * * Cedar Falls LA
: '-Umversny of Southem Mlsswsxppl - Hattiesburg oMS
~ . University of Toledo . Toledo . " OH
- .Umver51ty of Vermont - . Burlington™ . NT
" University ofW:sconsm Eau Clalre " * EauClaire - WL
- University of Wisconsin-Oshkosh - Oshkosh WL
. Westem Michigan University ~ Kalamazoo- Ml
" 'Western Washington Umvers:ty . Bellingham WA
" Wichita State Umverstty " Wichita . KS .-
Appcndlx l
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National Survey
/' of Student Engagement "

-_JCompanson Group 2 Detalls

v Thxs report dlsplays the 2008 companson group 2 1nst1tut10ns for CUNY John Jay College Criminal Justice. The: mstltutnons listed below are L

NSSE 2008 Selected Comparlson Groups
CUNY John Jay College Crmnnal

Justlce

.represented in the 'Carneg1e Peers column of the Respondent Characterlstlcs Mean Compansons Frequency Dlstnbutlons and Benchmark

- 'Compansons reports.

HOW GROUP WAS SELECTED .

. ACus'tom group was selected using: institutional characterlstics. -

‘_SELECTED COM PARISON GROUP CRITER]A *

- CA L

Ba51c 2005 Camegxe Cla551f catlon(s) 18"
Camegre Undergraduate lnstructlonal Program(s) l I
: _Carn'egle - ,Graduate lnstructlonal Program(s)f
‘Carnegie - Enfollment Pr'oﬁle'(s): ‘
Camegle Undergraduate Proﬁle(s)i
Camegle Slze and Settlng(s): .
- Sector(s)’(public/pri\{ate)f 1.
-Undergraduate enrollment(s): :
Locale(s): )
Geographlc Reglon(s): )
i State(s):_ -
Barron s adm1551ons select1v1ty ratmgs(s): :
COMPAR]SON GROUP 2 lNSTlTUTlONS
. Institution Name - _  City- - - . State. -
California State Umversrty Long Beach _ " LongBeach™ .~ CA
_ California State Umversxty Sacramento _ " Sacramento -G S
- Marshall University - * Huntington A S
San Francisco State University , San Francisco - CA
‘Southern Illinois University Edwardsville o - Edwardsville. - . 1L
- The University of Texas at San Antomo ’ " San Antonio TX
University of Houston Clear Lake’ ) ‘Houston
‘West Chester University of Pennsylvama_ s -‘West Chester - . PA -
West Texas A&M Umversrty ' . Canyon-. S TX -
" Western lllinois University . .. "~ Macomb 1L
Appcndlx 1
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Natlonal bSurveyv ' R NSSE 2008 Selected Comparrson Groups:"'
of Student Engagement o CUNY John Jay College Crlmmal -
| : Justlce | -

rComparlson Group 3 Detalls

- This report displays the 2008 comparison group | 3 mstltutlons for’ CUNY John Jay College Cnmmal Just|ce The msntutlons hsted below are”
represented in the ‘Selected Peers ll' column of. the Respondent Characlensucs Mean Compansons Frequency Drstnbunons and Benchmark -
ZCompansons reports o : C

: HOW GROUP WAS SELECTED

. ‘ﬁ_CustOm group was selected using institutional charaeteristics.

X SELECI'ED COMPAR]SON GROUP CR]TER]A

Basrc 2005 Camegre Classrﬁeauon(s):- o
Camegle Undergraduate lnstrucuonal Program(s):‘ B
Carnegre Graduate lnstructlonal Progmm(s):_ =
v Carnegne Enrollment Profi le(s): .
- v Carnegre Undergraduate Proﬁle(s):.
- Camegle - Slze and Settmg(s):. -
' Sector(s) (publlc/pnvate):‘
Undergraduate enrollment(s):' :
Locale(s):- -
Geographlc Reglon(s):' _—
State(s) NY
Barron s admrssrons selectrvrty raungs(s)

'~ COMPARISON GROUP 3 INSTITUTIONS

. 'lnstitution'Nam'e LT -City _ State
"+ Adelphi University - ST o © 7+ 7 Garden City NY
Bmghamton Umversrty (State Umversrty of New York) S 'B"in'ghamton “NY-.
.Clarkson University . . L L . Potsdam - NY
*-Colgate Umversrty o Lo ) ' R ' ) ' R ' ) ‘ . Hamilton ‘NY ﬁ‘
: CUNY Bernard M Baruch College . ' o i ) T o New York NY :
CUNY Herbert H. Lehman College ~ = .7 Bromx NY
) jCUNYMedgarEvensCollege ST S -Br_ooklyn . NY-
". CUNY Queens College } T " " Flushing NY .
" Daemen College S U . S o .Amherst. .- ~NY.
‘Dominican College of Blauvelt o T - Orangeburg NY -
_f-ElmlraCollege o .- Elmira NY
~© Excelsior College - - ‘ : S ’ .. .Albany . NY
"~ Farmingdale State College of the State Umversnty of New York' " " "Farmingdale “NY
~ Fashion I lnsmute ofTechnology o . .. . NewYork. '~ NY. -
. 'Hamilton College S e T e Clinton . NY. .
Hartwick Colege. .~ . .-.-. [ .-.-. . .-, . .-+ . . . Oneonta. . - NY.

Appcndrx 1
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- COMPARISON GROUP 3 INSTITUTIONS . -

- Institution Name " -

City:

' K vael]slcollege .

o - State
" :Hobart and:William Smith Colleges " ‘Geneva - NY -

- Houghton College .  Houghton. . © NY.

‘Keuka College: "Keuka Park NY"
. ‘Manhattan College . Bronx L T NY.

" Marhattanville College ‘ Purchase. . CNY.
" Marymount Manhattan College ~New York NY-
Medaille College Buffalo - - NY -

- Mercy College . : ‘ ‘Dobbs Feny NY -
. Metropolitan College of New York ~New York' . NY. .
Morrisville State College - S Momsv1lle v f'N_Y':
‘Mount Saint-Mary College i : . . Newburgh . NY.

. ANew York Institute of Technology-Manhattan Campus - New York -~ NY. .
" New York Institute of Technology -0ld Westbury RN ~.0ld Westbury . . NY.-
'Nlagara Umversnty : » Nlagafa Univereity . . NY
Pace University. . ‘New York NY -

" Paul Smith's College S " Paul Smlths o NY .
_Polytechmc University: ‘Brooklyn ‘NY -
‘Pratt Institute-Main . . _Brooklyn . © NY. _ »
“Russell Sage College , Troy ' “NY -

" Sage-College of Albany - - Albany - OUNY
School of Visual Arts - New York R NY
'Slena College o "Loudonville NY -

" St. Francis Collegev ' o Brooklyn Helghts o NY

St. John's Univeréify New York' " Quéens R “NY'
_ St. Lawrence Umversnty _ Canton - . - NY.

: _"'Stony Brook Umversnty - : Stony Brook. : - 'NY :

- SUNY- Buffalo State College - - = - Buffalo: NY
SUNY College at Brockport Brockport ‘NY
SUNY College at Cortland “Cortland” - - NY'

" SUNY College at New Paltz " NewPaltz NY

SUNY College at Old Westburyv "'0ld Westbury - " ONYS
SUNY College at Oneonta - Oneonta - NY.
‘SUNY College at Oswego ~ - - . Oswego - NY -
SUNY College at Plattsburgh' . Plattsburgh NY
SUNY College at Purchase - . Purchase . . NY

. .SUNY College of Agriculture and Technology at Coblesklll ' “Cobleskill - - " NY-.

. SUNY College of Environmental Science and Forestry * Syracuse - NY

SUNY College:of Technology at Alfred "~ - CAlfred “NY-
~SUNY College of Technology at Canton. .~ Canton. - . NY

 "SUNY College of Technology at Delhi - . Delhi - - NY .

SUNY Empire State College . Saratoga Spnngs R - NY -
SUNY Fredonia - . Fredonia - NY

. SUNY Institiite 6f Technology at Utlca-Rome a “Utica - - - NY

" SUNY Maritime College : " Bronx - . NY -
" SUNY Potsdam - v : " Potsdam- - ‘NY
SUNY Upstate Medical University . o Syracuse NY

" ‘The State Umvers:ry of New York at Genesco ’ - Genes_eo e NY -

The University at Albany, SUNY - : . Albany. T NY
Touro College ‘New York - NY
United States Mlhtary Academy : S -West Point. © NY-
Umversny at BufTalo, State Umvers1ty of New York C " Buffalo NY

" Vassar College. "~ o o -Ponghkeebs'ie : “NY-

',Webb Institute : ) " Glen Cove ~NY

‘,'AUrora o NY .

Appcndlx |
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Table 1 NSSE 2008 Engagement Item Frequency Dlstrlbutlons

 National Survey
Y CUNY John J ay College Crlmmal Justlce

/- of Student Ehgagement'

FirétFYeai-St:udenté E o . . : R . : - . .Sen:iojrs' E

-+ m

Selected P,eeré ‘. Ca’megie. Peers ' Selected Peers T °, ..,,gg’ilo__
% - S = s

- Variable - - Response Options - % : % - : o %

Selected Peers ) ‘:Camegie Peers Seleeie:cl Peers 1T o

64% . S7% - 66%.
L% 4% 4%
e

6% 1% 6%
% %% L T%
5% 8% . 4%

3% - 4% 2%

6% - 6% 5%

38%-- 0 31% . - B%
s % e
6% 5% 6%
L 6% ... 6% . . 6% -
L10% L 12% 9%
C8% . L nwt v
6% 8% %
20%-. - 22% - . 19% .

- Working for pay off campus 0hriwk .. )
) o o - 1-5hr/wk -
© 6-10"hr/wk

o 1-15hfwk .
" 16-20 hiwk .

2125 hriwk
. 26-30 hriwk .-
" 30+ hriwk .

58% - 53%. - - - 60%-
% e e
7% 9% o 7%
3% L 4% 3%
2% 2% 1%
C% % 1%
U % H% 9%,

Co0% - 65% - 67%
%% Is%
6% .. 8%. .- . 7%

4% 4% 4%
L% 2% TI2%
1% coI% e 1%

S 0% - 0% 0%

S 4% 2% 3%

" Providing care for dependents - 0 hr/wk
living with you (parents chlld:en 1-5 hriwk
'spouse etc) :- 7 6410 hr/wk .
' C . ilIShowk -
© . 16-20 hriwk
¢ 21-25 hr/wk
" 26-30 hriwk -
. 30+ hr/wk - -

5% 4% 3%
Co63% . 59% - S6% -
A% v25%. 9%
% 8% ew

2% 2% L3

1% 1% g
0% 0% %

e i e i

9% - 10% - 19%
©63% . . 59%. . . 53%
8% . 0% 15%
6% . 7% .. 7%
2% 0 3% 3%
%A% 1%
0% - 0%, 0%
1% 1 1%

}Commuung to class (dnvmg, _ Ohbrwk
'walkmg. etc) - 1:5 hrwk -
S S © 610 hwk .
11415 hiwk
16-20 hr/wk
2125 howk -
- 26-30 hriwk <
30+ he/wk

* Column percentages (%) arc weighted by gender, enrollment status, and institutional size. " Appendix2 -




Table 2’

» John Jay College .
2008 NSSE Mean Compansons
Selected Respondent Characteristics

'.v.Peer Institutions =~ -

- Selected Peers

Carnegle Peers :

— Se_lected Peers Il

First-Year Senlors First-Year Senlors ' ‘First-Year Senlors
Students . Students - .. Students .. -
Race/Ethn/c:ty : : . - ] 4 84 L o : I T
vAmencanIndlan or NatrveAmencan L TR R 1% 1% _ % :.»io% 0% A%
Asian, Asian American, or Pacific Islander 3 8% 6% - Caa% 0% . e% 6%l
Black or African American - 5% . 5% - 4% - 4% 6% 6%
‘White or Caucasian (non- Hlspanlc) 67% . . 67%  B4% .- 59%. - . '65% 69% .
“Hispanic or Latino ' 0% 1% L13% 4% o 7% . 5% . -
. -Multiracial 2% 2% T 8% .. 3% .. C3% v 2%
-Other 2% - 1% 2% 2% 2% . 2% e
6% . B%.

‘| prefer not to respond .

7%_7

. jG% j:. . 8% ::A

8%

*NSSE adjusts response rate (number of respondents dlwded by sample size) for non-dellverable mailing addresses students for whom contact lnformatlon was not

~ available, and other students who were sampled but unavailable during the survey administration.

bJohn Jay-reported-data. This information is used by NSSE to weight the mean comparisons presented in thls report

. Percent of. total respondents within each category These results are not welghted

o V'Ap'péndi_x 2 _:'



a All means are weighted by gender, full/part-time status, and institutional size

Table3. BTN
- , “ John Jay College L oL
’ ;2008 NSSE Benchmark Mean Comparlsons I S
Level of Academic Challenge . ' P
~_ Peer Institutions R
Selected - Camegle - Selected - = - c :
I - - Peers - Peers . Peersfl. - E
Benchmarks and Survey ltems . . X Mean Mean- . Mean o ) o
Ao . First-Year Students si0 51,2 B Y- TN
Level of Academic Challerige : e ) : : ’
i L ; .~ Seniors 55.5. 548 60 |- . . "
' Worked harder than you thought you could to meet - First-Year Studants 2.58 12,60 265 . o
. aninstruclor's standards or expectations " Seriors” . 272 2T 273 - T
" Coursework emphasizad: Analyzing the basic * First-Year Students - 305 3.06~ 343 . o
elements of an idea; experiencé, of theory, suchas. Senlors - ‘ -3 3120 S323 - - 7 T
. examlnmge particular casaorsltuauon in depth and o o T c R
consndering its components o L. . - o o
: U T First-Year Students” . 2.81 287 293 7. T '
Coursework amphaslzed: Synthesizing and Sle R sar Students . T o -
organizing ideas, information, or experiences into - Seniors 3.00 297 3.08 oo oo
new, more complex interpretations and relationships - - o s - S o
. Coursework emphasized: Making judgments about - * First-Year, Studems_ : 284 ... 284 c282 o
" the value ofinfqnnation, arguments, or methods, Seniors 297 205 209 ¢ U
such as examining how others gathered and X L - . . . . .
_ interpreted data and assessing the soundnessaf o R
their concluslons o o
y CoUrseworke_mph'asizéd:.Applying me&iésq - First- YearSludents_ - - 298 . - 297 L 3.04 L C L Co
concepts to practical problems or in new situations . Seniors 3.17 3.11 3.16 .
Nu_rﬁber.bf assigned textbooks, bqpi(g, or . First-Yéztr Students - 3.15 319 " 336 R o ‘
book-lgngth packs of course readings : Seniors ‘313 315 3.24 - - N
g Numberofmngh papersor ,épg;,{s-ofzo'paggs or -  First-Year Students - 127 1.24 134 e e :
more ] ' _ Seniors . 164 1.56 166 T
Number of written paparsorreports between S5and - First-Year Students. ‘220 2 ‘240 .
19 pages . Seniors 248 2.52 2.59 S o
* Number of written papers of rports of fewer than 5+ First-Yéar Students’ 2.90 296 : 307 © U ’
: . . o
pages . Seniors : 2.93 291 286 . /—” .
" Time spent preparing for class (studying, reading, Flrst-Yaa;tSmdents- 3 -85 -3.70 5'12 - A
writing, doing homework or lab work, analyzing data, . Seniors 4.09 399 4.08
rehearsing, and other amdemic activities) .
Campus.environment emphasizes: Spending - First-Year Students - 311 3.06 343
. s:gnlﬁcant amounts ofttme studylng and on academlc * Seniors . 312 308 310
. © - » First-Year Students 402 ‘407 Ta24
" |Active and Col!abonaltve Leamlng ot i . . . o
: Lo Seniors © 50.3° L4 48.2
- Asked questions in dass or contributed o class + First-Year Students 1262 261 1279
discussions Seniors . 2.88° 293 3.04
h S T First-Year Students” To2a8 232 © 229 ¢
Madaa cless pressntahon . . . . -
. Seniors 2.78 275 273
: " First-Year Students-. . 240 2.4 . 240
Worked with other students on pro]ects dunng class . - : :
Seniors - o 257 258 244
" Worked with Gassmates oulside of class to " First-Year Students 2350 . 2260 237
prepare class assignments - Senlors 2.81 2.65* 258"
L S o " .. First-Year Students - . 1.67 .162 1.68
Tutored or taught other studants (paid or voluntary) . . . .
o o L .. Seniors . t.1.87 1.78 1.85
" Particlpeted in a community-based project (e.g. First-Year Students 1.53 1.53 - 185 -
service leaming) as part of a regular course - Seniors 1.70° 167 1.64°
Discussed ideas from your readings or classes with - Firgt-Year Students' - 262 264 - 2.67
others outside ol class (studants famlly mambers co-_ Lo L Lo
-+ workers, etc.) Senlors 281 2.81 278 .-
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‘Table 3.

. * John Jay College
’ .'_2008 NSSE Benchmark Mean Comparlsons
Level of Academlc Challenge

* Peer Institutions

Selected - Carnegie - Salected
E o oL R Peers - Pears - _ Peers -
Benchmarks and Survey Items . ) . o Mean- Meen- Mean .
A First-Yéar Students 320 g " 3434
Student-Faculty Interaction, R - .
. Senfors 40.0 37.2 a3
Do o ' o : Flrst‘-vear Students’ ©2.53 249 -2.56
Discussad g-mdes or assignments v_vith an lnstructor . )

B Seniors - o c27m - oem | 275
" Talked about career plans wuh a facuny member or Flrst-Year S‘Udeﬂts ’ 211 2.06° 2.15%.
advisor " Senlors ’ .. 2,35 223 - 240

Discussed ideas from your readings or classes First-Year Students - 1183, t1.81 11.96
. With faculty members outside of class . Senmors-. . 206 .- 200 - . 212
" Received prompt written or oral feedback from faculry First-Year Students - o254 260 263"
on your dcademic perforimiance - . Seniors ’ 270 270 274
Worked with fawity members on activities other than  pirst.-Year Students "1.56 157 "1.68°.
coursework (oommmees onenlahon studenl Ixfe . . Lo . C c . T
" activities, etc.) _ Seriiors 1.79 166 1.82
Work on'a research project with afaculty member . FirstYear Students - 05 05 08
: outs_ide__o( coursa of program requirungnts Seniors T 2 20
- S - First-Year Students . 257 26.0 279
- [Enriching Educational Experiences - .
T Seniors 379 349 39.9"
- Had serious conversations with students of a . * First-Year Students- - 251¢ . 266 270
different race or ethnicity than your own - Seniors 263" 275" 270
"' Had 'serious conversations with students who are First-Year Students 264 © 285 - 273
very different from you in terms of their raligious : . .
beliefs, political opinions, or personal vaiues " Seniors - 269 - 269 - 2m
Parﬂciijatqd in: Pkﬂctld}rn, Inlemsl‘.nip,.f!elq _ ’ Flrsl-Yeér Stpdgnts . 07 - 07 . 09 .
.. experience, co-0p experjenca, or.clinical asslgnment Seniois" 48 39 '55.
o . i - . . First-Year Students . 34 32 32 -
Participated in: Community service or voluntear work : . )
L : N L Seniors . 56" 48 " .54*
Participated in: A leamning. community or some other Flrst yea, Students T .15 .18
- formal program where groups of students-take two or - . . -
more classes together . . Senlors 25 21 25
a " First-Year Students - 18 22
- Parﬁdpaled in: Forelgn Ianguage ouursework - R . .-
Seniors - (s .36 143
BT TR First-Year Students - .- .03 02 04
. Participated in: Study abroad- )
Senlors 1 07 - A5 -
) Participated in; Independenl study or self—deslgned - First-Year Students . .03 . .03 . .04
major Seniors "+ 5 . 11 21
. Parﬂclpaled in: Culrnlnaﬂng sanior experience * First-Year Students 02 02 02
" {capstone course, senior project or thesis, . L ) . .
comprehensive exam, etc.) . . Seniors 31 .23 28"
1. C " Flrsk-Year Students 593 58,5 60.4
Supportive Campus Environment E .
) .o R . . ‘Seniors 58.3 544 " 56.8
! ) o - First-Year Students - ' 5.42 530 539
Relationships with other students . . . . .. e
) C L ) _ Seniors .5.58* .5.41 ©.5.46
o o First-Year Students "5.01. "5.00 5.1
Relationships with faculty members s R L
L [P I Lo Senlors . " 5.28 o821 5.31
Relatioriships with administrative personnal and First-Year Students * | } 4.55 4.40 4.59°
offices . o . ) - Seniors ) - 448 ~ A3 445
Institution emphasizes: Providing the support you First-Year Stydents “3.00 "3.00 3.04.
.. need to help you succeed academically . Semots : 286 - 2.81 " 200
Institution emphaslzes Helping. you cope with your . First-Year Students | _ 221 o224 - 2.30 '
. non—a(zdemic rasponsnb(lltles (work. famﬂy. etc) : Sen,m 493 190 202
 Institution emphasizes: vaudlngthe suppon you. First-Year Smdents_ . ; o245 243 248
" need to thrive socially . Seriors 217 210 2.18

a All means are weigr_ntec_! by gender, ﬁill/pan%ime sﬁt{:s, and instit\itibn‘al size
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2008 John Jay NSSE Frequencnes

Table 4

E_duc_at_lonal _a.nd Pgrsgn_m -G’°W‘h R

To what extent has your experience at this'institution *
contributed to yourknowledge, skills, and personal :

¢

“|Response options

C(N=233)
% -

First-Year Students’:| S O
(N=402) | -

eniors' | -

%

- development In the: followmg areas?

Acqﬁiﬁnga broad bgev'néré_lvé'ddcétieriv o

- Very little

. ‘Some’ - E
" Quiteabit -

‘| - Very much

4%
16%
35%

o A4%

- 3%
- 13% -
34%

.Ac:quiri_ng jeb or work-rela‘t‘ed knoMe&ge énd_ s_kills . o

Very little .
- Some :
- Quite a bit
* Very much

6% .
24%

3%

: 24% t

%
26% -
21%

T35%.

. Writing c]e_aﬁy and.éffei:tively' o

. Some - . .
- Quite a blt ‘
-Very much-

Very'lit‘tle :

3%-
SU16% .
3%
) 4% -

16%

ek

42% -

.ﬁSpeal_(in:‘g'CIeady _aﬁd e'ffectiyely o

: ’Veryvlittl.e .
. Some -
" Quite a bit

Very much .

4%
CM%
39%.

45% -

5% - -

3% .
36%

'Thinking‘fcritically and arialyticallyA .

" Very little
‘Some-

~ Very much”

Quiteabit =

2%
0%
36%
52%- -

1%
S 12% -

- 37%

4%

A_naiy_iing queniit_ative problems .

- Very little -

Some

- Quite a bit -
" Very much

5% . - -
19%

. 39%. .

T 37% -

4%
19%
38%

. 38% - -

- . Using computing and information technology

- Verylittle -
- Some
* Quite a bit
. Very much.

12%

19% .
L 30% .-
- 39% .

22%

as% .

* Working effectively with others .

" Verylittle
< Some  :
"~ Quite a bit
Very much

" .8%,

S 22%

3%
38% -

T%.

L i25%

3%
35%

-Voting in local, state, or national elections. - -

- Very little -
- Some - .
Quite a'bit - -
. Very much

C . 34% -
o22%
29% -
16%

-35%

29%.

15% -
21%

L'eafnihg' effectively on your own

Very little
" Some .
Quite a bit
" Very'much

0%

33%
- 36%

20% - -

8%

S 21%
3%
236% -

~ Understanding yourself. ..

Some
Quite a bit
- Very much

C Verylitle |-

T 15%
21%
S 3%
R 34%' -

~15%
22%
130% - -

%
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Table 4

2008 John Jay NSSE. Frequencles :, .

E.ducat_lon_al ‘and Personal .Growt_h L

) whatextent has. yourexperlence atthis Instltutlon RES R S ;:‘Flrst-Yeer§§gdehtS' ‘S‘_enlq‘rsj- )
contributed to your.-knowledgs, skills;.and porsonal '|Response Options .1:* (N:g;g)‘ . (N =402)
development in thenfollowlng areas? - L ' % . o
K " Very little CA10% T9%. .
R f h| dthbkdsome 21:%1'. 24%1.'.
Undestaning peopleof othr racial and o baokarounds | g g i Caw | oo
o o ' o | - Very much CA1% "36%
Very little A 10%-' 2%
S " Some 2% 26%.
. solyung .coj‘rqplex reel-:w_orldApro.blerl_js " Quite a bit - 35% .: | 3a% )
: Very much_ . 29% . . 28%‘. S
Very Ilttle 16% - 16% -
T ,VSome C18% - '-;26%"::
,:D.evelopmg‘ a‘persona‘licc‘x‘ie of-valiue.s= errd.etrrlce o : _Qunteab!t . - 35% ©28%
R . T ,Vermech~ 319, - 31%'.'.
— , Very fitte 3% o
. T . Some’ - 24% 3%
. -Contibuting to the welfare of your community © Quite abit | . C29%. oo
Very much 7% 21%
~Very e A% " 53%
Developing a deepened sefse of spirtualit - Some: . 1% 20%
ping p ense of spintuatity Quite-a bit 20% - 15%
- Very much 2% 3%
S Lo e Lo | Never. - 6% .. 5% . .
Put together ideas or concepts from different courses when . Sometimes . - 37% 30% .
: _c0mpleting assignments or during elass’disc,us,sionsﬁ L :'Often o . 34% - . . . 40% - -
- e B Co Cos ' . Very often . 23% . 25% -
[ Never % 2%
. Worked on a paper or project that requnred mtegratlng ideas or-. | - Sometimes. 8% - . 10%
- information’ from various sources o - .| Often. = - 45% - - 40%
. . . . . ) Veryoften . 44% . 48% . A

_“1.Females were overrepresented.for both first-year student and 'senior respondents. As a result, the given column %s are’ |

welghted by gender so that women and men are’ represented in proportlon to their presence in the John Jay student

- popu lation.
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. Table 5 e
2008 John Jay NSSE Frequenmes. L
.Student,—Faculty Int‘eractlo_n. L
-Whlch response best’ represents the quallty N L First-Year Students i _»’:s__enio_'rs‘
- lof your relatlonshlps with people at your Respbnse Optloris ( . {N= 233) (N =402).
" [institution? T ‘ % . _,%
1 Unavallable Unhelpful Unsympathetnc 4% . 1% V:.
12 4% 4% -
v LT 13- 8% 8%
“Relationships with faculty members - 4 ‘ O 28% - 18%.
J T 5.7, . L 21%. S29%
6 TS 21% 2%
7. Avallable Helpful Sympathetnc) - 20%_ o S 21% .

Tt ..-_-_-'.Havenotdecuded R 42% "29% .

) Workbonartes(tiearcfh project with a faculty: - Do not plan to do 23% N 40%-

Fediramenty LT OrprRAT | Pantodo - B N
-feqdirsments | pone - 3% L 13%

_ - . “Never 4% - 7%

"~ Discussed grades or assugnments W|th an " Sometimes - - 8% - -38%
“instructor - - Often - - 3% 30% o
' | Veryoften ... 7% 26% ..

i e T " Never - 46% - : 28% )
'Talked about career plans W|tha faculty Sometimes 3% | 39%
-, member or advisor.- L " | Often. 10%. .- A9%
_ Very oﬂen 5% - 14%.
S - : Never " 43% - 30% -

- Discussed ideas from your readings or classes | Sometimes . - - 38%. . 45% . .

with faculty members outside of class - Often 12% y 18%.
: : o o Very often 1% 1%
e ... . [ Never © 13%. .. .. 1% -
Received prompt written or oral feedback from Sometimes - 25% - 31%.

- faculty on your academic performance | Often-. 9% | 4%

S Co o ' : _Veryoﬁen 23% - “17%

: ‘tNever . 75°/' T 63‘7. —

. Worked with faculty members on actlvmes . °° . 09~ .

: - Sometimes . 19% - 22% -
_other than coursework (commlttees onentatlon . i K - A
student Ilfe actlvmes etc) Often -5% ) - 9%

N v | Veryoften . 2% 6%

"1 Females were overrepresented for both first-year student ‘and senior respondents. As a result, the given column %s are :
_ weighted by gender so that women and men are represented in proportion to their presence in-the John-Jay student population. - -
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Table 6 B
2008 John Jay NSSE Frequencnes" i
*Institutional Environment. ~

‘ To what extenl does your msﬂtutlon emphasize each of the
: ‘following? .

- ) ‘ ‘ ) Firet-\{ear Students' | '_Sehlofs"* B
‘|Response Options : (N =233) | . «(N=402) |
: R T A LA

“Verymte . | 4% . | _ 3% .

' Spendlng sngrufcant amounts oftJme studylng and on - - " - Some- - 2% - | - 24%
'-academlcwork o o S © ] Quiteabit. ..} . 40% - | 3%

S Verymuch .- | ma% |0 sew

} F’rowdlng the support you need to heIp you succeed
-._academlcally )

“Very litle ~ = - o %% T %%
- .Some - - S 24% . o 30%
CQuiteabit | at% - | 38%

TVeryite . - . | . 7% | 2%

"Encouraglng contact among sludenls from dlfferent economlc | Some . . . . L 24% - | 3% -

social, and ramalorethmcbackgrounds ; T :-Quneablt S D 3% T T 286% -
‘ -Verymuchv-f e e 28% . e L 2%

S 'VGF_Y-'_"".e' o e 30% e 39%
Helplng you cope W|th your non-academlc responSIbllmes ) Some B - 31% o 30%

- (work; famlly,etc) e . - ] Quiteabit~ . ). 2% . | 19% .

“'Vefymuch - o 1B%e L | 1%

E AProvidi‘ng the suppbrfyou need to thrive socially

Very litle .. 25% - 31%
Some - - | I31% . | T82%
. Quite a bit E T 29% . - . 25% -
“Verymuch . - . L0 015% 0 Ll 12%..

.. 1 Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are - -

" weighted by gender so that women 'and men are represented in proportion to their presence in the John Jay student population.” S
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Appendlx 3

o NSSE Survey Instrument




The College Student Report

-In your expenence at your mstltutlon durlng the current school year, about how often have you done a
each of the followmg" Mark your answers in. the boxes. Examples- X or: I RN .

i ’, U Eae L . d»"t'z : ', B ~ L Very = Some- Prem, sl T e "'Fj e ‘—m. SR Vel'y : Some- "“’ .
T often Oﬂ;en ‘times Never R B '_;‘ L often Often t:mes Never. -

a. Asked questlons in lass or - st T 5 Worked harder than you thought
" ‘contributed to class d|scu55|ons |:] D '_ﬁ ' D - .aIE]_': s 1,7 you Could to meet an instructor’s -

".b. Made class presentatlon 'Df; O :;D"'. L TR

S Co WL AT s Worked with Tacilty: members: ‘on
.G P;epg;e’;d two;)srs"gur:rrﬁ c:lrtafts e ses L. activities-other-than: coursework_ :

of a paper or assignmel AR I L :

. k ST . . s U committees,. orientation,.

| before turning itin' "7 . El 0 El B D I L

7 d. Worked on a paper or pro;ect that R
. "required integrating |deas or:

N R Dlscussed ideas from ‘your - e
(mf [ - readings or classes with others

"-information from various source's E] O. D oL " outside of class (students, , L o o v
é. Included diverse perspectives =~ + - 4 o | family megibers, ¢ o-workers, etc) o - a-o- o0
{different races, religions, genders : :

o " .U, Had sepptl rsations with
..~ political behefs, etc.) in class ° d segpus cghve a °

» discussions or writing a55|gnments E] : D 0O 0O 0
- f Come to class without completmg - T o B ), ,'
- " readings or assignments El O S 7
" g. Worked with other studenls on o T
projects durmg class - 1 .00 0 D : E]' D
h. Worked with classmates - - -+ ‘

© ! - outsideofclasstoprepare ™, . . 7
- class’ assignments ... P .E] O B DI o

CUiPut together ideas or concepts
. - from-different courses- when
- completing assignments or,
dunng class discussions

‘your coursework emphas:zed the followmg
v mental actn.utles?

R ‘much’ a bit Some little -
.Tutored ortaughtother o ; \ :

. .-students (paid or voluntary) E]

k. Partucnpated m a commumty based )
. project (e.g., service learning) as* - -’
part of a regular course - T"

[

- a..Memorizing facts, ideas, or -
., methods from 'your courses and L
readings so'you can repeat them |

< 1: Used an electronlc medlum >- ' . :,‘;_ " b Analyzmg the basnc eIements of '
~ (listserv; chat group, Internet SR * an idea, experiencé, or theory,
- instant messaging, et¢.) to. dlSCLlSS o T 0t Y such as examining a. particular .
or complete an assngnment E] O 0O . .. case or situation in depth and SR U S
m. Used e-mail to. communlcate ‘ L : onsldenng its components D D - D : D 3
~withan instructor-- - E O 00 e Svnthesmng ‘and- orgamzlng L ‘
' n -Dlscussed grades or assngnments cEL RN S :gfoa 71 l\r’\vforrnn;?;i(zgn? r'ee))(( penences . |
wuth an mstructor ST EI . D D - N pex .. -
El o O

'. 'o.“Talked about career plans W|th

7 a facu|ty member or advnsor . . Maklng Judgments about the

© ‘value of information, arguments,.

DD o o

Cop. Discussed ideasfrom your - '. S T e v».-j‘l or methods, such as examining-. . - - . B

. readings or classes with faculty L = o |7 -how others gatheredand . w :
.-~ members outside of class © ]ZD', -0 ) 0 D | % 'interpreted data and assessing - ' o
g Received prompt written or. oraI BT A | the'soundness of their conclu5|ons D D [:l D .‘

~ feedback from facultyon your, :

e Applymg theorles or concepts to '__ Pt
. 'academlc performance- T ‘

practncal problems or. |n new
sntuatlons ' e

,'1{ .

“_"|:1 El |:1 |:1

.A"

D urmg the current school year, how much has '

Very Qulte Very

' Natlonal Survey of Stu‘dent Eng'agement 2008

T

O. standardsorexpectahons . D . '-D: : |:] E] . .'

~ Student life activities, etc) I:] O S R A I B

N m pretty much the same form O - O ‘_D"_""'- D_ .

*interpretations and relatlonshlps D D D VZA_D- ) B

&




[ENOuring

readmg and wrutmg'have you done'-‘

-In a typlcal week, how many homework problem
sets do you complete7 - .

None 12 3-4 5.6, than 6
‘ a Number of problem sels that
- take you mgre: than an hour
* to complete e

b Number of problem sets that
‘ "take you less than an hour
L to complete -

Very

N Attended an- art exh|b|t play, dance, _;‘ Ce :
S music, theater -or. other performance D D
_br Exerosed or partlcupated in

" ‘physical fi fi tness actlwtles "

R .Parthpated in actlvutnes to
o :enhance your splrltuallty
. _.(worshlp, medltatlon prayer, etc )
- d: Examined the strengths and e

17" weaknesses of. your own o
|7 views on a topic or. issue :
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Introduction

The National Survey for Student Engagement (NSSE) is administered annually to first-year and
senior students at participating baccalaureate-granting institutions by the Indiana University
Center for Postsecondary Research. NSSE provides data on students’ assessment of their
academic and intellectual experiences, as well as on the overall quality of their college
experience and their satisfaction with it. Results from the survey offer information about how
students use their time and to what extent their college experience contributes to their personal
and intellectual development.

The survey is composed of 11 sections. Academic and Intellectual Experiences assesses the
frequency to which students engage in a number of learning activities both inside and outside
the classroom (e.g., worked with other students-on projects during class). The Mental Activities
Emphasized in Coursework section measures the extent to which the institution promotes
techniques that help students acquire and retain knowledge (e.g., synthesizing and organizing
ideas, information or experiences into new, more complex interpretations and relationships).
The three sections, Reading and Writing, Problem Sets, and Examinations, measure students’
academic output (e.g., number of written papers or reports of 20 pages or more). The sections
Additional Collegiate Experiences and Enriching Educational Experiences assess the degree to
which students engage in learning experiences outside the classroom and/or outside of required_
academic work (e.g., community service or volunteer work). Quality of Relationships measures
how helpful and supportive students perceive their relationships are with faculty members,
administrative personnel, and fellow students. The section on Time Usage gauges how
students use their time. The sections, Institutional Environment and Educational and Personal
Growth, measure to what extent students perceive the institution as contributing to their
personal and intellectual development. The final two sections, Academic Advising and
Satisfaction with Entire Educational Experience, measure students’ perceptions of the quality of
their academic advising and their overall satisfaction with the institution, respectively.

In spring 2008 3,270 freshmen and seniors at John Jay were invited to complete the on-line
version of NSSE; 635 students responded. Compared to their representation in the general
John Jay student population, women were slightly overrepresented among survey respondents.
As a result, survey data were weighted by gender. Once applied, the weights adjusted the data
so that they would represent women and men in the same proportions in which they are present
in the general student population. Weights were calculated separately for freshmen and
seniors, and applied to all data throughout this report.

Table 1 shows the demographic characteristics of the survey respondents. Table 2 — 10 show
students’ responses to the 11 sections of the survey. In general, the survey data suggest that
John Jay students feel engaged in and challenged by their education. In addition, the data
suggest that students perceive the institution as contributing to their educational and personal
growth and are satisfied with their experience at John Jay.
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Summary of Key Findings
Key findings include:

* 80% of both freshmen and seniors evaluated their entire educational experience at John
Jay as good or excellent.

o 74% of freshmen and 77% of seniors mdlcated that if they could start over, they would
choose to attend John Jay again.

e 75% of freshmen but only 52% of seniors evaluated the quality of academic adwsmg as
good or excellent.

* 71% of freshmen and 61% of seniors reported that the college provides the'suppért
needed to help one succeed academically.

e  79% of freshmen and 84% of seniors indicated that their experience at John Jay has
contributed to their acquiring a broad general education.

¢ 65% of freshmen and 72% of seniors reported that they had asked questions in class or
contributed to class discussion often or very often. : o

¢ 89% of freshmen and 88% of seniors reported that they had worked on a paper or
project that required mtegratmg ideas or information from various sources often or very
often.

o 81% of both freshmen and seniors indicated that their experience at John Jay has
contributed to their ability to write clearly and effectively, and over 85% of both freshmen
and seniors indicated that their experience at John Jay contributed to their ability to think
critically and analytically.

The data also reflected the challenging circumstances facing many students who attend public,
urban, commuter colleges. In particular, students’ reports of how they use their time and the
degree to which they engage in intellectual activities outside of class suggest the difficulty of
balancing learning experiences with the demands of work and family responsibilities. For
example:

* 58% of seniors and 30% of freshmen reported that they worked for pay off campus '
more than 20 hours a week; and 44% of seniors and 38% of freshmen reported that
they spend 6 hours or more a week caring for dependents.

e 69% of freshmen and 64% senlors reported that they spend 6 hours a week or more
commuting to class. :

o 78% of freshmen and 76% of seniors reported that they had worked with classmates
outside of class to prepare class assignments sometimes or never.
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s 81% of freshmen and 75% of seniors reported that they had discussed ideas from
readings or classes with faculty members outside of class sometimes or never; and
94% of freshmen and 85% of seniors reported that they had worked with faculty on
activities other than coursework sometimes or never.

o 93% of freshmen and 89% of seniors reported that they spend 5 hours or less a
‘week participating in co-curricular activities.

Students also revealed insight into their relationships with each other:

* 64% of freshmen and 63% of seniors had reported they had serious conversations
with students of a different race or ethnicity often or very often. '

e 67% of freshmen and 64% of seniors tried often or very often to better understand
-someone else’s views by imaging how an issue looks from his/her perspective.

* 66% of both freshmen and seniors learned often or very often something that
changed the way they understand an issue or concept.

e On ascale of 1to 7, with 7 representing friendly, supportive;, sense of belonging,
67% of freshmen and 63% of seniors characterized their relationships with other
students as 5 or higher.

The reader is encouraged to examine the data for relevance to ongoing or future assessments
or evaluations of John Jay students’ experiences. Comparisons between John Jay data and
data from peer institutions will be discussed in a separate report.
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Table 1a
2008 John Jay NSSE Frequencies
"~ Personal Characteristics )
’ (N =635) :

Gender
Male 42% 39%
Female 58% 62%
Race/Ethnicity
Asian, Asian American or Pacific Islander ' 8% 8%
Black or African American 13% 21%
Hispanic or Latino 36% 31%
White or Caucasian 24% 28%
Other 5% 5%
Unknown 13% 8%
International Student?
No 68% 20%
Yes 11% 23%
Age
19 or younger 72% 0.5%
20-23 4% 44%
24-29 1% 24%
30-39 1% 1%
40-55 0% 7%
Over 55 0.4% - 0.5%
Missing 21% 13%
Member of a John Jay Athletic Team? :
No 78% 84%
Yes 2% 1%
Mother's Highest Education
Did not finish HS 18% 20%
Graduated from HS 24% 23%
Attended college, did not complete degree ) 14% 14%
Completed Associate's 7% 9%
Completed Bachelor's 10% 14%
Completed Master's 5% 4%
Completed Doctorate 1% 1%
Father's Highest Education
Did not finish HS . 19% 21%
Graduated from HS ’ ' 27% 27%
Attended college, did not complete degree 11% 12%
Completed Associate's 6% 6%
Completed Bachelor's 9% 12%
Completed Master's 5% 5%
Completed Doctorate 1% 2%

' Gender and race/ethnicity are reported from John Jay institutional data. International status, age, athletic team
participation, and parents' education are reported from students’ survey responses.

2Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s

are weighted so that women and men are represented in proportion to their presence in the John Jay student

population.

John Jay College of Criminal Justice
Office of Institutional Research
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2008 John Jay NSSE Frequencies

Academic Characteristics

Admission Status

Entering Freshmen 74% 43%
Transfer Student 4% 43%
Missing 21% 14%
Full or Part-time Status Fall 2007
Full-time ’ 96% 1%
Part-time 4% . 29%
Full or Part-time Status Spring 2008
Full-time 94% 63%
Part-time 6% 37%
Grades
Mostly A's (A, A-) 31% 32%
Mostly B's (B+, B, B-) 37% 49%
Mostly C+ and C 9% 5%
Mostly C<or lower 2% 1%
Missing 21% 14%
Major
Computer Information Systems (BS) 1% 1%
Correctional Studies (BS) 0.4% 0%
Criminal Justice (BA & BS) 21% 24%
Criminal Justice Administration and Planning (BS) 0% 1%
Criminology (BA) 4% 5%
Deviant Behavior and Social Control (BA) 2% 2%
Fire Science (BS) 1% 0.5%
Fire and Emergency Service (BA) 1% 0.2%
Forensic Psychology (BA) 14% 18%
Forensic Science (BS) 9% 7%
Government (BA) 4% 3%
International Criminal Justice 5% 7%
Judicial Studies (BA) 0% 1%
Justice Studies (BA) 3% 2%
Legal Studies (BS) 6% 6%
Police Studies (BS) 3% 2%
Public Administration (BA) 1% 3%
Security Management (BS) 0.4% 0%
No response/Undeclared 24% 15%

! Full or part-time status is reported from John Jay institutional data. Admission status, grades, and major are

reported from students' survey responses.

2 Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s
are weighted by gender so that women and men are represented in proportion to their presence in the John Jay

student population.
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Table 2

2008 John Jay NSSE Frequencies
Academic and Intellectual Experiences

N =635

. . . ’ . Sometimes 31% 26%
Asked guestions in class or contributed to class discussions Often 34% 32%
Very often 31% 40%
Never 8% 2%
Made a class presentation Sometimes 45% 26%
i P Often 33% 32%
Very often 13% 40%
Never 7% 17%
Prepared two or more drafts of a paper or assignment before Sometimes 33% 40%
turning it in Often 36% 25%
Very often 24% 18%
. . Never 2% 2%
Worked on a paper or project that required integrating ideas or Sometimes 9% 10%
information from various sources Often 45% 40%
Very often 44% 48%
Included di tives (different ligi Never 6% 7%
ncluded dlvgrse per§pec ives ( ifferen .races,.re igions, 3 Sometimes 20% 26%
genders, political beliefs, etc.) in class discussions or writing o o
assignments Often 36% 35%
Very often 38% 32%
Never 29% 23%
Come to class without completing readings or assignments Sometimes 59% 65%
e oul pleting g SSig Often 6% 8%
Very often 4% 4%
Never 10% 10%
. . Sometimes 37% 55%
Worked with other students on projects during class Often 39% 27%
Very often 14% 9%
\. Never 40% "25%
Worked with classmates outside of class to prepare class Sometimes 38% 51%
assignments : Often 18% 16%
Very often 4% 8%
Never 6% 5%
Put together ideas or concepts from different courses when Sometimes 37% 30%
completing assignments or during class discussions Often 34% 40%
Very often 23% 25%
Never 60% 60%
N . Sometimes 32% 26%
Tutored or taught other students (paid or voluntary) Often 6% 8% -
Very often 3% 6%
. Never 75% 76%
Participated in a community-based project (e.g., service Sometimes 17% 16%
learning) as part of a regular course Often 5% 7%
Very often 4% 2%
John Jay College of Criminal Justice
Office of Institutional Research OIR 08-96
Page 3 of 15
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Table2 - ,
2008 John Jay NSSE Frequencies
Academic and Intellectual Experiences
' N =635

Never 22% 22%
Used an electronic medium (listserv, chat group, Internet, Sometimes 34%- 33%
instant messaging, etc.) to discuss or complete an assignment Often 20% 22%
Very often : 24% 24% -
Never - 6% 1%
) . ) . Sometimes 28% 25%
Used e-mail to communicate with an instructor Often . 3% 35%
Y : Very often 34% 38%
Never 14% 7%
Discussed grades or assignments with an instructor Sometimes 36% 38%
1scussed g 9 ; Often 31% 30%
Very often 17% 26%
Never 46% 28% .
) . Sometimes 38% 38%
Talked about career plans with a faculty member or advisor Often 10% 19%
Very often 5% 14%
Never 43% 30%
Discussed ideas from your readings or classes with faculty Sometimes : 38% 45%
members outside of class Often 12% 18%
Very often 7% 7%
v Never 13% ‘ 1%
Received prompt written or oral feedback from faculty on your Sometimes 25% 31%
academic performance Often 39% 41%
: Very often 23% 17%
Never 9% 4%
Worked harder than you thought you could to meet an Sometimes 33% 31%
instructor's standards or expectations Often 38% 40%
Very often 20% 24%
Never 75% 63%
Worked with faculty members on activities other than Sometimes 15% 22% -
coursework (committees, orientation, student life activities, etc.) Often 5% 9%
Very often 2% 6%
. Never 6% 6%
Discussed ideas from your readings or classes with others Sometimes 35% 29%
outside of class (students, family members, co-workers, etc.) Often 28% 33%
Very often 31% 32%
Never 12% 8%
Had serious conversations with students of a different race or Sometimes 24% 28%
ethnicity than your own Often 26% 31%
‘ Very often 38% 32%
. ] ] Never 14% 12%
Had serious conversations with students who are very different Sometimes 20% 209
from you in terms of their religious beliefs, poiitical opinions, or oft . o
ersonal values Often . . 24% 31%
P Very often 33% 28%

! Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are
weighted so that women and men are represented in proportien to their presence in the John Jay student population.

John Jay College of Criminal Justice _ . :
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Table 3
2008 John Jay NSSE Frequencies
Mental Activities Emphasized in Coursework
N=635

- Vv\)éry ttle

Memorizing facts, ideas, or methods from your courses and Some ’ 32% 30%

. readings Quite a bit 34% 37%

’ Very much : 25% ‘ 25%

Very little 3% 1%

. . ) Some 16% 16%

Analyzing the basic elements of an idea, experience, or theory Quite a bit 41% . 42%
Very much 40% - 41% -

Very little 5% 4%

Synthesizing and organizing ideas, information, or . Some 22% 25%

experiences into more complex interpretations Quite a bit 40% 42%

' Very much 33% 30%

Very little 6% 5%

Making judgments about the value of information, arguments, Some 17% 22%

or methods Quite a bit - 38% 40%

Very much 40% 33%

Very little 6% 5%

Applying theories or concepts to practical problems or in new Some 20% 18%

situations Quite a bit 34% : 38%

Very much 40% -39%

L Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are
weighted so that women and men are represented in proportion to their presence in the John Jay student population.

v

John Jay College of Criminal Justice
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Table 4
2008 John Jay NSSE Frequencies
Reading and Writing, Problem Sets, Examinations

N =635 ¢

0.5%

14 9 9
Number of assigned textbooks, books, or book-length packs of 5-10 1(25"//: :23:25‘,2
course readings 11-20 28% 22%
More than 20 12% 21%
None 14% 18%

14 9 499
Number of books read on your own (not assigned) for personal 5-10 ?i;’ 22;
. . - - (] (]
enjoyment or academic enrichment 11-20 6% 6%
More than 20 6% 7%
None 79% 47%
14 17% 41%

Number of written papers or reports of 20 pages or more 5-10 2% 8%
11-20 1% 4%

More than 20 1% 1%

None 11% 7%
» 14 55% 40%
Number of written papers or reports between 5 and 19 pages 5-10 31% 32%
11-20 1% 14%

More than 20 1% 7%
None 5% 12%
14 35% 42%
Number of written papers or reports of fewer than 5 pages 5-10+ 32% 26%
’ 11-20 16% 12%

More than 20 12% 8%

1-2 30% 34%

?::tiz::f problem sets that take you more than an hour to 34 39% 2%
P 56 10% 12%
More than 6 10% 9%

None 12% 29%

1-2 48% 39%

N:r:\t:etr of problem sets that take you less than an hour to 3.4 23% 19%
complete 5-6 8% 8%
More than 6 9% 6%

Which best represents the extent to which your examinations,
during the current school year challenged you to do your best
work?

7 Very much

2%

2%
4%
14%
31%
28%
18%

2%

3%

5%

15%
31%
25%
19%

! Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are weighted

by gender so that women and men are represented in proportion to their presence in the John Jay student population.

John Jay College of Criminal Justice
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2008 John Jay NSSE Frequencies
Additional Collegiate Experiences and Enriching Educational Experiences
‘ ' .N =635

Table 5

Attended an art exhibit, play, dance, music, theater, or other Sometimes 37% 47%
" performance Often 14% 1%
Very often 5% 7%

Never 37% 26%

. . . . - Sometimes 23% 40%
Exercised or participated in physical fitness activities Often 20% 20%
Very often 19% 14%

. Never 69% 55%

Participated in activities to enhance your spirituality (worship, Sometimes 14% 23%
meditation, prayer, etc.) Often 12% 10%
Very often 6% 12%

Never 16% 9%

Examined the strengths and weaknesses of your own views on Sometimes 32% 40%
a topic or issue Often 34% 32%
Very often 18% 18%

Never 8% 5%

Tried to better understand someone else’s views by imagining Sometimes 26% 32%
how an issue looks from his or her perspective Often 42% 37%
) Very often 25% 27%

Never 5% 2%

Learned something that changed the way you understand an Sometimes 29% 32%
issue or concept Often 39% 35%
Very often 27% 31%

Have not decided 17% 18%

Practicum, internship, field experience, co-op experience, or Do not plan to do 4% 21%

clinical assignment Plan to do 74% 27%

Done 5% 35%

Have not decided 24% 20%

. N Do not plan to do 13% 24%

Community service or volunteer work Plan to do 36% 20%

Done 28% 36%

o . . ) her f | Have not decided 38% 26%

Pammpat‘;:n a learning ?ZT?uTtyto; sctnvr:eoc:‘t er orr;;as Do not plan to do 21% 48%

:;rogtr:g: ere groups of students take two or more classes Plan to do 28% 10%

9 Done 12% 16%

Have not decided 42% 29%

Work on a research project with a facuity member outside of Do not plan to do 23% 40%

course or program requirements Plan to do 32% 18%

Done 3% 13%

John Jay College of Criminal Justice
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Table 5
2008 John Jay NSSE Frequencies
Additional Collegiate Experiences and Enriching Educational Experiences
N =635

Rav ‘ 23% 15%
) Do not plan to do 22% 36%
Foreign language coursework Plan to do 29% 12%
Done 16% 38%
Have not decided 29% - 19%
Do not plan to do ' 24% 60%
Study abroad Pian to do 45% 16%
Done ) 2% 5%
Have not decided 42% 20%
. ) ) Do not plan to do . 35% 58%
Independent study or self-designed major Plan to do 22% 129
Done 1% 10%
Have not decided '46% 22%
Culminating senior experience (capstone course, senior project Do not plan to do 9% . 33%
or thesis, comprehensive exam, etc.) Plan to do 44% 27%
: Done 1% 18% -

! Females were overrepresented for both first-year student and senior respondents. As a resuit, the given column %$ are weighted
by gender so that women and men are represented in proportion to their presence in the John Jay student population.

John Jay College of Criminal Justice .
Office of Institutional Research . ' OIR 08-96
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Table 6

2008 John Jay NSSE Freduencies

Quality of Relationships

N =635

1 Unfriendly, Unsupportive, Sense of alienation 1% - 2%

2 7% 5%
3 9% 11%
Relationships with other students 4 18% 19%
: 5 22% 19%
6 25% 22%

7 Friendly, Supportive, Sense of belonging 20% 22%

1 Unavailable, Unhelpful, Unsympathetic 4% 1%

. 2 4% 4%

3 8% 8%

Relationships with faculty members 4 - 23% 18%
5 21% 21%

6 21% 27%

7 Available, Helpful, Sympathetic 20% 21%

1 Unhelpful, Inconsiderate, Rigid 7% 10%

2 11% 10%

0, 0

Eleé\;isonships with administrative personnel and i ;;of: ;;Z
= 5 18% 18%
6 15% 11%

7 Helpful, Considerate, Flexible 13% 9%

! Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are weighted by
gender so that women and men are represented in proportion to their presence in the John Jay studgnt population.
4 ~
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Table 7
2008 John Jay NSSE Frequencies
. Time Usage

N =635

0 hriwk i 1% 1%

1-5 hriwk 22% ' 29%

. . . " . 6-10 hriwk 30% 27%
Preparing for class. (studying, readln_g. writing, doing homeyvork 11-15 hriwk 18% 17%
or I:':lpAwork, analyzing data, rehearsing, and other academic 16-20 hrfwk ' 15% 129%
activities) 21-25 hriwk 9% 79%
26-30 hriwk 2% 3%

30+ hriwk 2% 4%

0 hriwk 97% - 88%

. 1-5 hriwk 1% 2%

6-10 hriwk 1% 3%

. : 11-15 hriwk 1% 1%
Working for pay on campus 16-20 hriwk 0% 4%
21-25 hriwk . 0% 0%

26-30 hriwk 0% 0%

30+ hriwk 0% ) 1%

0 hriwk 41% 22%

1-5 hriwk 6% 2%

6-10 hr/wk 6% . 3%

. : 11-15 hriwk 8% 5%
Working for pay off campus 16-20 hriwk . 7% 9%
21-25 hriwk N 14% 1%

26-30 hriwk % 7%

30+ hriwk % 40%

\
0 hriwk 80% 76%
1-5 hriwk 13% 13% -

o . - . | 6-10 hrwk 5% 4%
Partngpgtmg in co-curricular activities (organlzatlong, campus 11-15 hriwk 1% 1%
Publlcattoqs, stud.ent government, fraternity or sorority, 16-20 hriwk - 1% 3%
intercollegiate or intramural sports, etc.) 21-25 hriwk 0% 1%
} 26-30 hriwk 0% 0%

/ . 30+ hriwk 1% 1%

0 hr/wk 1% 3%
1-5 hriwk 34% 45%
6-10 hriwk 22% 25%

- 0, 0,
Relaxing and socializing (watching TV, partying, etc.) 1 ;_;g :Zﬁ 1?0//: 182°/f
21-25 hriwk 4% 2%

26-30 hriwk 3% 2%

30+ hriwk 6% 3%

John Jay College of Criminal Justice
Office of Institutional Research ) ) ) OIR 08-96
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Table 7
2008 John Jay NSSE Frequencies
Time Usage

N =635

0 hriwk 35%
1-5 hriwk 27% 21%
6-10 hriwk 17% 14%
Providing care for dependents living with you (parents, children, 11-15 hriwk 6% 7%
spouse, etc.) 16-20 hriwk 6% 5%
21-25 hriwk 3%. 2%
26-30 hr/wk 1% 2%
30+ hriwk 5% 14%
. 0 hriwk 1% 1%
, 1-5 hriwk 30% 35%
6-10 hriwk 34% 37%
- 0, 0
Commuting to class (driving, walking, etc.) 123;3 ::mk 29‘1/:" 1;:
) 21-25 hriwk 2% 3%
26-30 hr/wk 0% 1%
| 30+ hr/wk 1% 2% .

! Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are weighted

by gender so that women and men are represented in proportion to their presence in the John Jay student population.
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Table 8
2008 John Jay NSSE Frequencies
Institutional Environment

N =635

Spending significant amounts of time studying and on Some 22% 24%
academic work ' Quite a bit 40% 39%
Very much ) 34% ' 33%

o Very little 5% 9%
:;g\élg::i ;r;le support you need to help you succeed Some 24% 30%
Y Quite a bit 37% 38%

Very much 34% - 23%

Very iittle T AT% 21%

Encouraging contact among students from different economic, Some 24% ' 31%
social, and racial or ethnic backgrounds Quite a bit 35% : 26%
Very much - 23% 21%

Very little 30% 39%

Helping you cope with your non-academic responsibilities Some 31% 30%
(work, family, etc.) Quite a bit 26% 19%
Very much 13% 12%

Very little 25% 31%

- - . Some 31% 32%
Providing the support you need to thrive socially Quite a bit 29% 25%
Very much 15% 12%

Very Tittle 24% 24%
Aftending campus events and activities (special speakers, Some 36% 30%
cultural performances, athletic events, etc.) Quite a bit 24% 27%
Very much 16% 19%

Very little 8% 3%

Using computers i demi rk Some 13% 7%
sing computers in academic wo Quite a bit 30% 339%
Very much 50% 47%

' Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are weighted by ge
s0 that women and men are represented in proportion to their presence in the John Jay student population.

Ny
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Table 9
2008 John Jay NSSE Frequencies
Educational and Personal Growth
N =635

SR

Very little
Acauiri broad aé | education Some 16% 13%
cquiring a broad general educatio Quite a bit 35% 349
Very much 44% 50%
Very little 16% 1%
L . Some 24% 26%
Acquiring job or work-related knowledge and skills Quite a bit 26% 279,
Very much 24% 35%
Very little 3% 3%
» ) Some 16% 16%
Writing clearly and effectively Quite a bit 379% 39%
Very much 44% 42%
Very little 4% 5%
. ) Some 11% 21%
Spgaklng clearly and effectively Quite a bit 39% 38%
Very much 45% 36%
Very little 2% 1%
- - . Some 10% 12%
Thinking critically and analytically Quite a bit 36% 37%
Very much 52% 49%
Very little 5% 4%
Analyzi ntitati robl Some 19% 19%
nalyzing quantitative problems Quite a bit 39% 38%
Very much 37% 38%
Very little 12% 6%
Using computing and information technolo Some 19% 22%
g compuling 9y Quitea bit 30% 35%
Very much 39% 36%
Very little 8% 7%
. . . Some 22% 25%
Working effectively with others Quite a bit 31% 33%
Very much 38% 35%
Very little 34% 35%
Voting in local, state, or national election S.ome 22% 29%
g in focal, state. eleptions Quite a bit 29% 15%
Very much 16% . 21%

1
Very little 10% 8%
L ing effectivels ] Some 20% 21%
earning effectively on your own Quite a bit 33% 35%
Very much 36% 35%
Very little 15% 15%
. Some 21% 22%
Understanding yourself Quite a bit 31% 30%
Very much 34% 34%
John Jay College of Criminal Justice
Office of Institutional Research OIR 08-96
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Table 9
2008 John Jay NSSE Frequencies
Educational and Personal Growth
N=635

SRR
exper

O

e

Very fittle 0% 9%

. " . Some 21% 24%
Understanding people of other racial and ethnic backgrounds Quite a bit - 28% 30%
Very much 41% 36%
Very Titile 10% 2%

) . Some 26% 26%
Solving complex real-world problems Quite a bit 35% 34%
Very much 29% 28%

Very little 16% 16%

. . . Some 18% 26%
Developing a personal code of valués and ethics Quite a bit 35% 28%
Very much 31% 31%

Very Iitlle 3% 27%

o . Some 24% 31%
Contributing to the welfare of your community Quite a bit 20% 22%
Very much 17% 21%

Very little 49% 53%

. T Some 19% 20%
Developing a deepened sense of spirituality Quite a bit 20% 15%
Very much 12% 13%

' Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are weighted by

gender so that women and men are represented in proportion to their presence in the John Jay student population.
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Table 10
2008 John Jay NSSE Frequencies
Academic Advising and Satisfaction with Entire Educational Experience
N =635

Poor 6% 19%
Overall, how would you evaluate the quality of academic Fair 19% 29%
advising you have received at your institution? Good 51% 34%
Excellent 24% C18%

Poor 3% 4%

How would you evaluate your entire educatlonal experience at Fair 17% 16%
this institution? Good 54% 52%
Excellent 26% 28%

Definitely no 6% 6%

If you could start over again, would you go to the same Probably no 19% 17%
institution you are now attending? Probably yes 37% 35%
37% 42%

Definitely yes

1 Females were overrepresented for both first-year student and senior respondents. As a result, the given column %s are weighted by

gender so that women and men are represented in proportion to their presence in the John Jay student population.
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Introduction

The National Survey for Student Engagement (NSSE) is administered annually to first-
year and senior students at participating baccalaureate-granting institutions by the
Indiana University Center for Postsecondary Research. NSSE provides data on
students’ assessment of their academic and intellectual experiences, as well as the
overall quality of their college experience and their satisfaction with it. Results from the
survey offer information about how students use their time and to what extent their
college experience contributes to their personal and intellectual development.

In addition to measuring this basic information about student engagement and
satisfaction, NSSE also assesses five benchmarks of student learning. The
benchmarks provide a useful tool for evaluating students’ engagement in their learning
and for discussing effective educational practices. The five benchmarks are composed
of various items drawn from the 11 sectlons of the NSSE survey and are defined as
follows:

* Level of Academic Challenge: The degree to which the institution emphasizes
academic effort and challenges students in their intellectual and creative work.

e - Active and Collaborative Learning: The extent to which students collaborate with
others, think about what they are learning in different settings, and are intensely
involved in their academic work.

e Student-Faculty Interaction: The degree to which students interact with faculty
inside and outside of the classroom, and engage in activities that create
opportunities for mentoring.

o Enriching Educational Experiences. The degree to which students engage in
learning experiences outside the classroom and/or outside of required academic
work, and seek learning opportunities that complement their formal academic
learning. /

o Supportive Campus Environment. The extent to which the institution provides a
supportive environment in which students can build positive working and social
relationships.

Benchmark scores were created by converting the scores for the individual survey items
comprising the be:nchmark to a.0 to 100 point scale and then calculating a mean.

OIR 08-102
October 2008




John Jay respondents to the 2008 NSSE (N = 635) were compared to three different
groups on these five benchmarks. The Selected Peers group includes respondents
from public, urban colleges with an undergraduate enrollment similar to that of John
Jay. The Carnegie Peers group includes respondents from public schools with the
same Basic Classification from the Carnegie Foundation for the Advancement of
Teaching as John Jay. John Jay is currently classified in the Masters Colleges and
Universities - larger programs category. The Selected Peers I/ group includes
respondents from selected institutions in New York State. Baruch College and Queens
College are included in both the Selected Peers and Selected Peers Il groups. -With the
exception of these two CUNY colleges, the three groups are mutually exclusive.

Mean differences between John Jay and its peer institutions were identified as "key
findings” using two criteria. The first criterion was that the difference between the mean
found for John Jay and the mean found for its Selected Peers had to be statistically
significant. A difference is considered statistically significant when the probability that it
has occurred purely by chance is equal to or less than 5% (p < .05 or better).

The second criterion was that the effect size for the mean difference between John Jay
and its Selected Peers be equal to or greater than .35. Effect size essentially measures
whether the magnitude of the difference between two means has real world
implications. For the data presented here, a statistically significant mean difference with
an effect size equal to or greater than .35 implies that students attending John Jay and
students at its Selected Peers would show observable real-world differences with regard
to the given benchmark.

Selected Peers are the focus of this report because these institutions are most similar to
John Jay in terms of size, location, and undergraduate enroliment. However, significant
differences were also found between John Jay and its Carnegie Peers and between
John Jay and its Selected Peers Il. All significant differences are indicated by an
asterisk (*) in the report tables.

Table 1 presents a summary of the mean comparisons for John Jay and its peer
institutions on the five benchmarks. Tables 2 — 6 show the mean comparisons for each
benchmark, as well as the mean comparisons for the specific NSSE questions that
compose the given benchmark. Figure 1 shows the benchmark means for John Jay
first-year students compared to John Jay seniors. Figure 2 shows the benchmark
means for John Jay first-year students compared to those at its peer institutions and
Figure 3 shows the benchmark means for John Jay seniors compared to those at its
peer institutions.

Key findings are summarized below.
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)

Summary of Key Findings ' X

John Jay first-year students showed benchmark means that were on par with those for
students at its Selected Peers for all five benchmarks, but some differences emerged
for seniors. Key findings include:

» For both Active and Collaborative Learning and Enriching Educational
- Experiences, John Jay seniors showed significantly lower means than did-
seniors at its Selected Peers.

e John Jay seniors showed benchmark means that were similar to those of seniors
at its Selected Peers for Level of Academic Challenge, Student-Faculty
Interaction, and Supportive Campus Environment. »

Because the benchmarks measure aspects of student engagement and learning that

should increase overtime, benchmark means were also examined across class year.
Although no formal statistical comparisons were conducted on means across class
year, examining the data in this way revealed some additional interesting findings
including:

e John Jay seniors showed noticeably higher means than did John Jay first-year
students on Student-Faculty Interaction and Enriching Educational Experiences.

e Mean differences between John Jay first-year students and seniors were more
modest than those between first-year students and seniors at its Selected Peers
for Level of Academic Challenge and Active and Collaborative Learning.

The reader is encouraged to consider the implications of these findings for student
learning at John Jay, as well as any relevance the NSSE benchmarks may hold for
ongoing or future assessments-of student learning at the college.
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- Table 1
John Jay College

Summary Table

2008 NSSE Benchmark Mean Comparisons *

Poer Institutions ®

Benchmark

Level of Academic Challenge

First-Year Students
Seniors

Active and Collaborative Learning

Seniors

First-Year Students

Student-Faculty Interaction

'
First-Year Students

Seniors )

Enriching Educational Experiences

First-Year Students

Seniors

Supportive Campus Environment

First-Year Students
Seniors

Selected Carnegle Selected
Peers Peers Peers I
Mean Mean Mean

51.0 51.2 53.9
55.5 54.8 56.0
40.2 407 421
50.3* 48.7* 48.2
320 319 344
40.0 37.2 413
25.7 26.0 27.9
37.9* 34.9 39.9*
 59.3 58.5 60.4
56.3 54.4 56.8

\

2 All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the probability
that the mean difference between John Jay and its peer is due solely to chance is equal to or less than 5% (i.e. p s .05), and
that the magnitude of the difference implies a real-world difference between the groups (i.e. effect size is .35 or greater).

b The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment similar
to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie
Classification as John Jay. The Selected Peers Il group includes respondents from other selected institutions in New York

State.
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Figure 1
John Jay College
2008 NSSE Benchmark Mean Comparisons
First-Year Students and Seniors
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Figure 2
2008 NSSE Benchmark Mean Comparisons
John Jay College and Peer Institutions
First-Year Students
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Figure 3
2008 NSSE Benchmark Mean Comparisons
John Jay College and Peer Institutions
Seniors
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Table 2
John Jay College
2008 NSSE Benchmark Mean Comparisons *
Level of Academic Challenge

Peer Institutions ®

PageS of 10

Selected Carnegie ~ Selected
Peers Poers Peers Il
Benchmark ' Mean Mean Mean
Level of Academic Challenge First-Year Students 51.0 51.2 539
Seniors 55.5 54.8 56.0

Benchmark Survey ltems
Worked harder than you thought you could to meet an  First-Year Students 2.58 2.60 2.65
instructor's standards or expectations Seniors 272 2.70 273

. Coursework emphasized: Analyzing the basic First-Year Students 3.05 3.06 3.13
elements of an idea, experience, or theory, such as Seniors 391 390 3213
examining a particular case or situation in depth and ’ ' -
considering its components
Coursework emphasized: Synthesizing and First-Year Students 2.81 2.87 2.93
organizing ideas, information, or experiences into Seniors 3.00 2.97 3.06
new, more camplex interpretations and relationships ’ ' ’
Coursework emphasized: Making judgments about First-Year Students 2.84 2.94 2.92
the value of information, arguments, or methods, such Seniors i 297 2.95 2.99
as examining how others gathered and interpreted ) ' )
data and assessing the soundness of their
conclusions
Coursework emphasized: Applying theories or First-Year Students 2.98 2.97 3.04
concepts to practical problems or in new situations Seniors 347 311 316
Number of assigned textbooks, books, or First-Year Students 3.15 3.19 3.36
book-length packs of course readings . Seniors 313 3.15 3.24
Number of written papers or reports of 20 pages or First-Year Students 1.27 1.24 1.34
mor .
more Seniors 1.64 1.56 1.66

{
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Table 2

John Jay College

2008 NSSE Benchmark Mean Comparisons *
Level of Academic Challenge ‘

Peer Institutions ®

Selected Carnegle Selected
Peers Peers Peers Il
Mean Mean Mean
Benchmark Survey Items
Number of written papers or reports between 5 and 19 First-Year Students 2.20 2.21 2.40
pages : Seniors 2.48 2.52 2.59
Number of written papers or reports of fewer than § First-Year Students 2.90 2.96 3.07
bages Seniors 2.93 2.91 2.86
Time spent preparing for class (studying, reading, First-Year Students 3.95 3.70 4.12
writing, F!oxng homework or Iap worlf, .a.nalyzmg data, Seniors 4.09 3.99 4.08
rehearsing, and other academic activities)
Campus environment emphasizes: Spending First-Year Students KRR 3.06 3.13
significant amounts of time studying and on academic Seniors 3.12 3.08 3.10

work

. that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie Classification

2 All means are weighted by gender, full- or part-time status, and institutional size

®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enrollment similar to

as John Jay. The Selected Peers I/ group includes respondents from other selected institutions in New York State.

John Jay Coflege of Criminal Justice
Office of Institutional Research
Page 6 of 10
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Table 3

John Jay College

2008 NSSE Benchmark Mean Comparisons *

Active and Collaborative Learning

Peor Institutions ®

Selected Carnegle Selected
Peers Peers Peers Il

Benchmark Mean Mean Mean
Active and Collaborative Learning First-Year Students 40.2 407 421
' Seniors . 503" 487 48.2

Benchmark Survey ltems
Asked questions in class or contributed to class First-Year Students 2.62 261 2.79
discussions Seniors 2.98 2.93 3.04
Made a class presentation First-Year Students 2.18* 232 2.29
Seniors T 2.78 275 2.73
Worked with other students on projects during class First-Year Students 2.40 2.46 2.40
Seniors 2.57 2.58 2.44
Wdrked with classmates outside of class to First-Year Students 2.35* 2.26* 237"
prepare class assignments Seniors . 2.81 2.65* 2.58*
Tutored or taught other students (paid or voluntary) First-Year Students 1.67 1.62 1.68
Seniors 1.87 1.78 1.85
Participated in a community-based project (e.g. First-Year Students 1.53 1.53 1.55
. service learning) as part of a regular course Seniors 1.70* 167+ 1.64*
Discussed ideas from your readings or classes with First-Year Students 2.62 264 2.67
others outside of class (students, family members, Seniors 2.81 2.81 2.78

co-workers, etc.)

@ All means are weighted by gender, full- or pari-time status, and institutional size. Asterisk (*) indicates that the probability that
the mean difference between John Jay and its peer is due solely to chance is equal to or less than 5% (i.e. p S .05), and that the
magnitude of the difference implies a real-world difference between the groups (i.e. effect size is .35 or greater).

®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enrollment similar to
" that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie Classification as
John Jay. The Selected Peers Il group includes respondents from other selected institutions in New York State.

John Jay College of Criminal Justice
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Table 4

John Jay College

* 2008 NSSE Benchmark Mean Comparisons *

Student-Faculty Interaction

Peer Institutions ®

Selected Carnegie Selected
Peers Peers Peers Il
Benchmark Mean Mean Mean
Student-Faculty Interaction First-Year Students 32.0 319 344
Seniors 40.0 37.2 . 413
Benchmark Survey ltems
Discussed grades or assignments with an First-Year Students 2.53 2.49- 2.56
Instructor Seniors 2.77 2.71 2.75
Talked about career plans with a faculty member or * First-Year Students 211" 2.06* 2.15*
advisor Seniors 2.35 2.23 2.40
Diséussed ideas from your readings or classes First-Year Students 1.83 1.81 1.96
vynth faculty members outside of class. Seniors 2.06 2.00 212
Received prompt written or oral feedback from First-Year Students 2.54 2.60 263
faculty on your academic performance Seniors 2.70 270 274
Worked with faculty members on activities other First-Year Students 1.56 1.57 1.68*
than cc.>u_r.seworK (committees, orientation, student Seniors 179 1.66 182
life activities, etc.)
Work on a research project with a faculty member First-Year Students .05 .05 .06
outside of» course or program requirements Seniors 17 12 20

¢ All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the
probability that the mean difference between John Jay and its peer is due solely to chance is equal to or less than 5% (i.e.
p < .05), and that the magnitude of the difference implies a real-world difference between the groups (i.e. effect size is .35

or greater).

®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment

similar to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie

Classification as John Jay. The Selected Peers Il group includes respondents from other selected institutions in New York

State.
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Table 5

John Jay College

2008 NSSE Benchmark Mean Comparisons *
Enriching Educationai Experiences

Paer Institutions ®
Selected Carnegle Selected
. Peers Peers Peors Il
Benchmark Mean Mean Mean
Enriching Educational Experiences First-Year Students 257 26.0 27.9
' Seniors 37.9° 349 39.9°
Benchmark Survey items
Had serious conversations with students of a different  First-Year Students 251 2.66 2.70
hnicity th i
race or ethnicity than your own Seniors 263 275 270
Had serious conversations with students who are First-Year Students 2.64 265 273
very different from you in terms of their religious Seniors 260 269 271
beliefs, political opinions, or personat values ’ ' ‘
Participated in: Practicum, internship, field First-Year Students .07 .07 09
experience, co-op experience, or clinical assignment Seniors 48 39 55*
Participated in: Community service or volunteer work First-Year Students .34 .32 .32
Seniors .56* 48 54"
Participated in: A learning community or some other First-Year Students 15 A5 .18
formal program where groups of students take two or Seniors 25 21 25
more classes together ’ ' '
Participated in: Foreign language coursework First-Year Students 18 18 22
Seniors ©.36 .34 43
Participated in: Study abroad First-Year Students .03 .02 .04
‘ Seniors N .07 15
Participated in: Independent study or seif-designed First-Year Students .03 .03 .04
major . Seniors A5 11 21
Participated in: Culminating senior experience First-Year Students .02 .02 .02
(capstone course, senior project or thesis, Seniors 31 23 28

comprehensive exam, etc.)

2 All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the probability that
the mean difference between John Jay and its peer is due solely to chance is equal to or less than 5% (i.e. p < .05), and that the
magnitude of the difference implies a real-world difference between the groups (i.e. effect size is .35 or greater).

®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enrollment similar to
that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie Classification as
John Jay. The Selected Peers Il group includes respondents from other selected institutions in New York State.
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Table 6
John Jay Coliege

2008 NSSE Benchmark Mean Comparisons *
Supportive Campus Environment

Peer Institutions °

Selected Carnegie Selected
Peers Peers Peers Il
Benchmark Mean Mean Mean
Supportive Campus Environment First-Year Students 59.3 58.5 60.4
Seniors 56.3 544 56.8
Benchmark Survey items
Relationships with other students First-Year Students 542 5.30 5.39
' Seniors 5.58* 5.41 5.46
Relationships with faculty members First-Year Students 5.01 5.00 5.11
Seniors 5.28 5.21 5.31
Relationships with administrative personnel and First-Year Students 4.55 4.40 4.59
offices ’ Seniors 448 . 434 4.45
Institution emphasizes: Providing the support you First-Year Students 3.00 3.00 3.04
need to help you succeed academically Seniors 286 2.81 2.90
Institution emppasizes: Helping you cope with your First-Year Students 2.21 2.24 2.30
non-academic responsibilities (work, family, etc.) Seniors 1.93 1.90 2.02
Institution emphasizes: Providing the support you First-Year Students 2.45 2.43 2.48
need to thrive socially Seniors 217 210 218
¢ All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the probability
that the mean difference between John Jay and its peer is due solely to chance is equal to or less than 5% (i.e. p s .05), and
that the magnitude of the difference implies a real-world difference between the groups (i.e. effect size is .35 or greater).
®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enrollment similar
to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie
Classificationas John Jay. The Seiected Peers Il group includes respondents from other selected institutions in New York
State.
\
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Introduction
The National Survey for Student Engagement (NSSE) is administered to first-year and senior
students at participating baccalaureate-granting institutions annually by the Indiana University
Center for Postsecondary Research. NSSE provides data on students’ assessment of their
academic and intellectual experiences, as well as the overall quality of their college experience
and their satisfaction with it. Results from the survey offer information about how students use
their time and to what extent their college experience contributes to their personal and
intellectual development..

The survey is composed of 11 sections that collectively measure student engagement.
Academic and intellectual Experiences assesses the frequency to which students engage in a
number of learning activities both inside and outside the classroom (e.g., worked with other
students on projects during class). The Mental Activities section measures the extent to which
the institution promotes techniques that help students acquire and retain knowledge (e.g.,
synthesizing and organizing ideas, information or experiences into new, more complex
interpretations and relationships). The three sections Reading and Wiiting, Problem Sets, and
Examinations collectively measure students' academic output (e.g., number of written papers or
reports of 20 pages or more). The sections Additional Collegiate Experiences and Enriching
Educational Experiences assess the degree to which students engage in learning experiences
outside the classroom and/or outside of required academic work (e.g., community service or
volunteer work). Quality of Relationships measures how helpful and supportive students
perceive their relationships to be with faculty members, administrative personnel, and fellow
students. The section on Time Usage gauges how students use their time. The sections
Institutional Environment and Personal Growth measure to what extent students perceive the
institution as contributing to their personal and intellectual development. The final two sections,
Academic Advising and Satisfaction, measure students’ perceptions of the quality of their
academic advising and their overall satisfaction with the institution, respectively.

John Jay respondents to the 2008 NSSE (N = 635) were compared to three different peer
groups. The Selected Peers group includes respondents from public, urban colleges with an
undergraduate enroliment similar to that of John Jay. The Carnegie Peers group includes
‘respondents from public schools with the same Basic Classification from the Camegie
Foundation for the Advancement of Teaching as John Jay. John Jay is currently classified in
the Masters Colleges and Universities — larger programs category. The Selected Peers I/ group
includes respondents from selected institutions in New York State. Baruch College and Queens
College are included in both the Selected Peers and Selected Peers Il groups. With the
exception of these two CUNY colleges, the three groups are mutually exclusive.
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Mean differences between John Jay and its peer institutions were identified as “significant”

using two criteria. The first criterion was that the difference between the mean found for John
Jay and the mean found for the given peer group had to be statistically significant. A difference
is considered statistically significant when the probability that it has occurred purely by chance is
equal to or less than 5% (p < .05 or better).

The second criterion was that the effect size for the mean difference between John Jay and the
given peer group be equal to or greater than .35. Effect size essentially measures whether the
magnitude of the difference between two means has real world implications. For the data
presented here, a statistically significant mean difference with an effect size equal to or greater
than .35 implies that students attending John Jay and students attending its peer institutions
would show observable real-world differences with regard to the given NSSE item.

All significant differences are indicated by an asterisk (*) in the report tables that follow. Table 1
presents selected respondent characteristics for John Jay and its peer institutions. Tables 2 —
10 show the mean comparisons for the 11 sections of the survey.

Page 20of6 - ' October 2007
OIR 08-106




John Jay College of Criminal Justice
Office of Institutional Research

2008 National Survey of Student Engagement
Summary of Mean Comparisons for John Jay College and Peer Institutions
Report 3

Key Findings

In general, data from the 2008 NSSE indicated that John Jay students have levels of
engagement similar to those of students at its peer institutions: For example, John Jay first-year
and senior students reported academic and intellectual experiences, and levels of satisfaction
with their overall college experience that were on par with those reported by students at its peer
institutions. John Jay first-year students and seniors, however, did show statistically significant
" differences from students at peer institutions on several items across the 11 sectlons of the
survey These items are marked by an asterisk (*) in Tables 2-10.

NSSE survey data also provided several interesting and useful insights on student engagement
at John Jay that go beyond those differences that were found to be statistically significant. The
key findings listed below highlight these findings and are presented in four categories:

o Time Usage — highlights how students spend their time

¢ Student-Faculty Interaction — addresses the degree to which students interact with
faculty, and includes some items from the Student-Faculty Interaction benchmark (see
2008 National Survey of Student Engagement Benchmark Comparisons for John Jay
and Peer Institutions Report 2)

e General Education and Integrating Knowledge — captures students’ acquisition of
transferable knowledge and skills and includes some items from the Level of Academic
Challenge benchmark

e Diversity Experiences — capture students’ interactions with and understanding of
students from different backgrounds, and includes some items from the Enriching
Educational Experiences benchmark

The items in each category hold implications for the evaluation of student experiences and
learning at the college. The category Time Usage provides context for understanding how
students’ time use might affect other aspects of their learning and engagement. The categories
Student-Faculty Interaction and General Education and Integrating Knowledge cover two areas
of general importance in higher education. Finally, the category Diversity Experiences highlights
one of the unique benefits of attending a public, commuter institution in an urban area.
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Time Usage

Students’ responses to questions about their time use clearly illuminate the challenges they face
balancing the demands of their college education with the responsibilities of work and family, as
well as the challenges of attending a commuter campus. Items of particular note include:

* John Jay first-year students and seniors reported spending significantly more time
working for pay off campus than did students at its peer institutions.

o John Jay first-year students and seniors reported spending more time providing care for
dependents than did students at its selected peers.

e John Jay first-year students and seniors reported spending sig'niﬁcantly more time
commuting to class than did students and seniors at its peer institutions.

» John Jay first-year students and seniors reported that they spend less time preparing for
class than do students at its peer institutions.

Student-Faculty Interaction

John Jay first-year students and seniors perceived faculty as available, helpful, and sympathetic
as students at its peer institutions did; nevertheless, both first-year and senior students reported
interacting with faculty to a lesser extent than did students at John Jay’s peer institutions. For
example:

* John Jay first-year students and seniors reported that they discussed grades or
assignments with an instructor as often as students at its peer institutions did.

* John Jay first-year students and seniors reported they talked about career plans with a
faculty member or advisor less often than did students at its peer institutions.

* John Jay first-year students and seniors reported they worked with faculty members on
activities other than coursework (e.g., committees, orientation, student life, etc.) less
often than did students at its peer institutions.

General Education and Integrating Knowledge

John Jay students showed a high capacity to integrate knowledge and ideas across academic
contexts and seemed to perceive that the college emphasized skills related to general
education. For example:

* John Jay first-year students and seniors reported that they worked on a paper or project
that required integrating ideas or information from various sources more often than did
students at its peer institutions.

* John Jay first-year students reportéd that they put together ideas or concepts from
different courses when completing assignments or during class discussion more often
than did first-year students at its peer institutions.

/
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¢ John Jay first-year students reported that their coursework ernphasized analyzing the
basic elements of an idea, experience, or theory, synthesizing and organizing ideas,
information, or experiences into new, more complex interpretations and relationships,
and making judgments about the value of information, arguments, or methods to a
greater degree than did first-year students at its peer institutions.

» John Jay first-year students and seniors reported that their college experiences had
contributed more to their ability to write clearly and effectively, and their ability to speak
clearly and effectively than did students at its peer institutions.

¢ John Jay first-year students reported that their coliege experiences had contributed more
to their ability to think critically and analytically and their ability to analyze quantitative
problems than did students at its peer institutions.

Diversity Experiences

Unlike at John Jay’s peer institutions, a majority of John Jay students report belonging to a
racial/ethnic minority group (see Table 1). Moreover, both first-year students and seniors report
engaging in various activities that suggest John Jay students take advantage of this diversity to
expand their perspectives, and explore relationships with students from different groups. Items
of particular note include:

¢ John Jay first-year students and seniors reported that they included diverse perspectives
in class discussions or writing assignments more often than did students at its peer
institutions.

¢ John Jay first-year students and seniors reported that they had serious conversations
with students of a different race or ethnicity from their own more often than did students
at its peer institutions. '

e John Jay first:year students and seniors reported that they had serious conversations
with students who are different from them in terms of religious beliefs, political opinions,
or personal values more often than did students at its peer institutions.

¢ John Jay first-year students reported that they tried to better understand someone else’s
views by imagining how an issue looks from his or her perspective more often than did
students at its peer institutions.

e John Jay first-year students and seniors reported that their college experiences had
contributed to understanding of people of other racial and ethnic backgrounds more than
did students at its peer institutions. -

The reader is encouraged to examine the data for relevance to ongoing or future assessments
or evaluations of John Jay students’ experiences. In addition, the reader may wish to consider
how the NSSE items can be used to assess additional aspects of student learning at the
college.
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Table 1
John Jay College
2008 NSSE Mean Comparisons
Selected Respondent Characteristics

Peer Institutions

Selected Peers

Carnegie Peers

Selected Peers 11

First-Year Seniors First-Year Seniors First-Year  Seniors
Students Students Students
Response Rate ® :
. Overall 28% 23% 32%
By class 25% 31% 20% 25% 31% 34%
NSSE sample size 70,986 71,177 17,791 19,264 44,632 47,148
Class Level ® 4% - 56% 42% 58% 46% 54%
Student Characteristics ¢
Full or Part-time Status Fall 2007 °
Full-time 95% 85% 97% 79% 98% 86%
Part-time 5% 15% 3% 21% 2% 14%
Gender °
Female 63% 61% 68% - 65% 61% 63%
Male 37% 39% 32% 35% 39% 37%
Race/Ethnicity .
American Indian or Native American 1% 1% 1% 0% 0% 1%
Asian, Asian American, or Pacific Islander 8% 6% 14% 10% 9% 6%
Black or African American 5% 5% 4% 4% 6% 6%
White or Caucasian (non-Hispanic) 67% 67% 54% 59% 65% 69%
Hispanic or Latino 10% 1% 13% 14% 7% 5%
Muitiracial 2% 2% 5% 3% 3% 2%
Other . 2% 1% 2% 2% 2% 2%
| prefer not to respond 6% 7% 6% 8% - 8% 8%
Age )
Younger than 24 (traditional age) 95% 64% 97% 52% 95% 70%
24 or older (non-traditional age) 5% 36% 3% 48% 5% 30%
International Students 5% 5% 5% 5% 7% 6%
Transfer Students 8% 45% 7% 65% 9% 42%
2 NSSE adjusts response rate (number of respondents divided by sample size) for non-deliverable mailing addresses, students for whom contact information was not
available, and other students who were sampled but unavailable during the survey administration.
bJohn Jay-reported data. This information is used by NSSE to weight the mean comparisons presented in this report.
¢ Percent of total respondents within each category. These results are not weighted.
John Jay College -~
Office of institutional Research i OIR 08-106
Page 10f 13 October 2008




’ Table 2
John Jay College

2008 NSSE Mean Comparisons *
Academic and Intellectual Experiences

Peor Institutions ®

In your experience at your institution during the Selected Carnegle Selected
current school year, about how often have you done Peers Peers Peers |l
each of the following?
1=Never, 2=Sometimes, 3=0ften, 4=Very often Mean Mean Mean
Asked questions in class or contributed to class First-Year Students 262 261" 2.79
discussions oot Seniors 2.98 2.93 3.04
Made a class presentation First-Year Students 2.18* 232 2.29
Seniors 278 275 273
Prepared two or more drafts of a paper or assignment First-Year Students » 258 2.72 2.52
before tumning it in Seniors 2.47 248 2.39
Worked on a paper or project that required integrating First-Year Students 2.99* 3.04* 3.03*
ideas or information from various sources Seniors 3.26 3.28 3.26
Included diverse perspectives (different races, religions,  First-Year Students 2.70* 2.87 2.78
genders, political beliefs, etc.) in class discussions or Seniors i 274 2.88 279
writing assignments
Come to class without completing readings or First-Year Sthdents 2.04 2.09 1.96
assignments Seniors 2.13 . 217 2.03
Worked with other students on projects during class First-Year Students 2.40 2.46 2.40
. Seniors 2.57 2.58 2.44
Worked with classmates outside of class to First-Year Students 2.35* 2.26* 2.37*
prepare class assignments Seniors 2.81* 265 2.58¢
;
Put together ideas or concepts from different courses First-Year Students 2.57 2.61 2.64
when completing assignments or during class Seniors 2.92 2.89 2.89
discussions
Tutored or taught other students (paid or voluntary) First-Year Students 1.67 1.62 1.68
: Seniors 1.87 1.78 1.85
Participated in a community-based project (e.g. service First-Year Students 1.53 1.53 1.55
learning) as part of a regular course Seniors 1.70* 1.67* 1.64*
Used an electronic medium (listserv, chat group, First-Year Students 2.55 2.56 2.60
Internet, instant messaging, etc.) to discuss or complete  Seniors 2.80 2.80 2.78
an assignment :
Used e-mail to communicate with an instructor First-Year Students 3.06 2.99 3.06
/ Seniors 3.33 3.26 3.30
John jay College of Criminal Justice
Office of Institutional Research OIR 08-106
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Table 2 (cont.)

John Jay College

2008 NSSE Mean Comparisons *
Academic and Intellectual Experiences

Peer Institutions °

In your experience at your institution during the Selected Carnegle Selected
1=Never, 2=Sometimes, 3=Often, 4=Very often Mean Mean Mean
Discussed grades or assignments with an instructor First-Year Students 2.53 2.49 2.56
‘Seniors 277 2.7 2.75
Talked about career plans with a faculty member First-Year Students 211* 2.06* 215"
or advisor Seniors 2.35 2.23 240
Discussed ideas from your readings or classes First-Year Students 1.83 1.81 1.96
with faculty members outside of class Seniors 2.06 2.00 212
Received prompt written or oral feedback from faculty First-Year Students 2.54 2.60 263 .
on your academic performance Seniors 2.70 2.70 2.74
Worked harder than you thought you could to meet an® First-Year Students 2.58 260 2.65
instructor's standards or expectations Seniors 2.72 2.70 273
Worked with faculty members on activities other than First-Year Students 1.56 1.57 1.68
coursework (committees, orientation, student life Seniors 1.79 1.66 1.82
activities, etc.)
Discussed ideas from your readings or classes with First-Year Students 2.62- 264 2.67
others outside of class (students, family members, co- Seniors 2.81 2.81 - 278
workers, etc.)
Had serious conversations with students of a different First-Year Students 251" 2.66 2.70
race or ethnicity than your own Seniors . 263 275 2.70
Had serious conversations with students who are very4 First-Year Students 2.64 2.65 2.73
different from you in terms of their religious beliefs, Seniors 2.69 2.69 2.71

‘political opinions, or personal values

@ All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the probability that
the mean difference between John Jay and its peer institutions is due solely to chance is equal to or less than 5% (i.e. p s .05), and
that the magnitude of the difference implies a real-world difference between the groups (i.e. effect size is .35 or greater).

b The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment similar to
that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie Classification as
John Jay. The Selected Peers Il group includes respondents from other selected institutions in New York State.

John Jay College of Criminal Justice
Office of Institutional Research
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Table 3

John Jay College v
2008 NSSE Mean Comparisons *
Mental Activities Emphasized in Coursework

Peer Institutions ®

8

During the current school year, how much has your coursework Selected Carnegle Selected
emphasized the following mental activities? Peers Peers Peers Il
1=Very.little, 2=Some, 3=Quite a bit, 4=Very much Mean Mean Mean
Memorizing facts, ideas, or methods from your First-Year Students 2.94 2.93 291
courses and readings so you can repeat them in pretty  Seniors 2.81 2.79 276
much the same form . '

Analyzing the basic elements of an idea, experience, First-Year Students 3.05 3.06 313
or theory, such as examining a particular case or Seniors 3.21 3.20 3.23
situation in depth and considering its components ’

Synthesizing and organizing ideas, information, or First-Year Students 2.81 2.87 2.93
experiences into new, more complex interpretations Seniors 3.00 2.97 3.06
and relationships

Making judgments about the value of information, First-Year Students 2.84 2.94 2.92
arguments, or methods, such as examining how Seniors 297 2.95 2.99
others gathered and interpreted data and assessing ,

the soundness of their conclusions

Applying theories or concepts to practical problems First-Year Students 2.98 297 3.04
or in new situations Seniors 3.17 3.1 3.16

2 Alt means are weighted by gender, full- or part-time status, and institutional size.

bThe Selected Peers group includes respondents from other public, urban colleges with an undergraduate enrollment similar to
that of John Jay. The Carmnegie Peers group includes respondents from schools with the same Basic Carnegie Classification as

John Jay. The Selected Peers I/ group includes respondents from other selected institutions in New York State.

John Jay College of Criminal Justice
Office of Institutional Research
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Table 4

John Jay College
2008 NSSE Mean Comparisons *

Reading and Writing, Problem Sets, Examinations

Poer Institutions °

Reading and Writing: During the current school year, about how much Selected Carnegio Selected
reading and writing have you done? Peers Peers Peers I
1=None, 2=1-4, 3=5-10, 4=11-20, 5=More than 20 Mean Mean Mean
Number of assigned textbooks, books, or First-Year Students 3.15 3.19 3.36
book-length packs of course readings Seniors 3.13" 3.15 3.24
Number of books read on your own (not assigned) for First-Year Students 2.03 2.02 2.09
personal enjoyment or academic enrichment Seniors 2.16 213 220
Number of written papers or reports of 20 pages or First-Year Students 1.27 1.24 1.34 -
more ’ Seniors 1.64 1.56 1.66
Number of written papers or reports between 5 and 19 First-Year Students 2.20 2.21 240
pages : Seniors 248 2.52 2.59
Number of written papers or reports of fewer than § " First-Year Students. 2.90 2.96 3.07
pages \ Seniors 293 2.91 2.86
Problem sets: in a typical week, how many homework proble_m sets do you
complete?
1=None, 2=1-2, 3= 34,4 =5-6, 5=More than 6
v

Number of problem sets that take you more than an First-Year Students 2.69 2.64 2.69
hour to complete Seniors 267 2.66 2,60
Number of problem sets that take you less than an hour  First-Year Students 2.79 2.79 2.67
to complete Seniors 2.39 2.38 2.30
Examinations
1=Very little to 7=Very much
Select the circle that best represents the extent to which  First-Year Students 5.38 5.27 . 5.31
your examinations during the current school year Seniors 5.40 5.34 5.29
challenged you to do your best work.

e All means are weighted by gender, full- or part-time status, and institutional size.

bThe Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment

similar to that of John Jay. The Carnegie Peers group includes respondents from schools with the same Basic Carnegie

Classification as John Jay. The Selected Peers Il group includes respondents from other selected institutions in New

York State. .

!

John Jay College of Criminal Justice
Office of Institutional Research . OIR 08-106
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Table §

John Jay College »
2008 NSSE Mean Comparisons *

Additional Collegiate Experiences and Enriching Educational Experiences

Peer Institutions °

Additional Collegiate Experiences: During the current school year, about Selected Carnegie Selected
how often have you done each of the following? Peers Peers Peers Il
1=Never, 2=Sometimes, 3=0ften, 4=Very often Mean Mean Mean
Attended an art exhibit, play, dance, music, theatre or First-Year S@udents 2.14* 2.1 2.22*
other performance Seniors 1.98 1.96 2.09
Exercised or participated in physical fitness activities First-Year Students 2.75* 261" 2.66*
Seniors 2.62* 2.49 261*
Participated in activities to enhance your spirituality First-Year Students 1.94* 1.80 1.81
(worship, meditation, prayer, etc.} Seniors 2.06 1.96- 1.86
Examined the strengths and weaknesses of your own First-Year Students 2.51 2.50 2.54
views on a topic or issue Seniors 2.63 2.60 2,59
Tried to better understand someone else's views by First-Year Students 2.69 2.74 - 273
imagining how an issue looks from his or her Seniors 2.80 2.80 278
perspective ]
Learmned something that changed the way you First-Year Students - 279 2.80 2.83
understand an issue or concept Seniors 284 284 2.85
Enriching Educational Experiences: Which of the following have you done
or do you plan to do before you graduate from your institution?
The mean is the proportion responding "Done” among all valid |
respondents.
Practicum, internship, field experience, co-op First-Year Students .07 .07 .09
experience, or clinical assignment Seniors 48 39 55*
Community service or volunteer work First-Year Students .34 .32 .32
Seniors .56"- .48 .54*
Participate in a learning community or some other First-Year Students .15 .15 .18
formal program where groups of students take two or Seniors 25 21 25
more classes together :
Work on a research project with a faculty member First-Year Students .05 .05 .06
outside of course or program requirements Seniors A7 12 20
John Jay College of Crimin\al Justice i
Office of Institutional Research OIR 08-106
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Table 5 (cont.)
John Jay College

2008 NSSE Mean Comparisons °
Additional Collegiate Experiences and Enriching Educational Experiences

Paer Institutions ®

Enriching Educational Experiences: Which of the followlng have you done Selected Carnegie Selected
or do you plan.to do before you graduate from your institution? . . Peers Peers Peers I
The mean Is the proportion responding "Done" among all valld Mean Mean Mean
respondents.
. \
Foreign language coursework " First-Year Students N .18 .18 .22
' Seniors .36 34 .43
Study abroad First-Year Students .03 .02 .04
_ ‘ Seniors A1 .07 15
|nde<pendent study or self-designed major First-Year Students .03 .03 .04
Seniors , 15 A1 .21
\
Culminating senior experience (capstone course, senior  First-Year Students .02 .02 .02
project or thesis, comprehensive exam, etc.) Seniors 31 23 28

® All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the
probability that the mean difference between John Jay and its peer institutions is due solely to chance is equal to or less
than 5% (i.e. p s .05), and that the magnitude of the difference implies a reai-world difference between the groups (i.e.
effect size is .35 or greater).

®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment
similar to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie
Classification as John Jay. The Selected Peers Il group includes respondents from other selected institutions in New
York State.

John Jay College of Criminal Justice .
Office of Institutional Research . OIR 08-106
Page 7 of 13 , October 2008




Table 6

John Jay College

2008 NSSE Mean Comparisons
Quality of Relationships

Peer Institutions ®

Select the circle that best represents the quality of your relationships with Selected Carnegle Selected

people at your institution : Peers Peers Peers i
Mean Mean Mean

Relationships with other students First-Year Students 5.42 5.30 5.39

1 = Unfriendly, Unsupportive, Sense of Aienation to Seniors 558" 5.41 5.46

7 = Friendly, Supportive, Sense of Belonging

Relationships with faculty members First-Year Students 5.01 5.00 5.11

1 = Unavailable, Unhelpful, Unsympathetic to Seniors 5.28 5.21 531

7 = Available, Helpful, Sympathetic

Relationships with administrative personnel and First-Year Students 455 4.40 4.59

1 = Unhelpful, Inconsiderate, Rigid to f Seniors 4,48 4.34 4.45

7 = Helpful, Considerate, Flexible

a All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the

probability that the mean difference between John Jay and its peer institutions is due solely to chance is equal to or less

than 5% (i.e. p < .05), and that the magnitude of the difference implies a real-world difference between the groups (i.e.

effect size is .35 or greater).

bThe Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment

v similar to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie
Classification as John Jay. The Selected Peers I group includes respondents from other selected institutions in New York

State.
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Table 7
John Jay College

2008 NSSE Mean Comparisons *
Time Usage

Peor Institutions °

About how many hours do you spend in a typical 7-day week doing each of Selected Carnegie Selected
the following? Peers Peers Peers Il
1=0 hrs/wk, 2=1-5 hrs/wk,; 3=6-10 hrs/wk, 4=11-15 hrstk, 5=16-20 hrs/wk, Mean Mean Mean
6=21-25 hrsiwk, 7=26-30 hrs/wk, 8=More than 30 hrs/wk
Preparing for class (studying, reading, writing, doing First-Year Students 3.95 3.70 412
homework or lab work, analyzing data, rehearsing, and Seniors 4.09 3.99 4.08
other academic activities) .
Working for pay on campus First-Year Students 1.49* 1.37 1.56*
' Seniors 1.73 1.47 1.71
Working for pay off campus . First-Year Students 246" 2.77 2.33"
‘Seniors 3.94* 4.41* 3.68*
Participating in co-curricular activities (organizations, First-Year Students 213" 2.01* 223"
campus publications, student government, fraternity or Seniors 1.96 1.79 2.09
sorority, intercollegiate or intramurai sports, etc.)
Relaxing and socializing (watching'T\/, First-Year Students 3.83 3.83 3.76
partying, etc.) Seniors 3.44 3.41 3.48
Providing care for dependents living with you (parents, First-Year Students 1.77* 1.77* 1.79*
children, spouse, etc.) Seniors 2.47 2.58 2.31
Commuting to class (driving, walking, etc.) First-Year Students 2.39* 245" 2.31*
Seniors 2.48* 2.56* 240"

8 All means are weighted by gender, fuli- or part-time status, and institutional size. Asterisk (*) indicates that the

probability that the mean difference between John Jay and its peer institutions is due solely to chance is equal to or less

than 5% (i.e. p 5 .05), and that the magnitude of the difference implies a real-world difference between the groups (i.e.

effect size is .35 or greater).

®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment

similar to that of John Jay. The Carnegie Peers group includes respondents from schools with the same Basic Carnegie

Classification as John Jay. The Selected Peers I/ group includes respondents from other selected institutions in New

York State.
John Jay College of Criminal Justice
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Table 8
. John Jay College
2008 NSSE Mean Comparisons *
Institutional Environment

Peer Institutions ®

To what extent does your institution emphasize each of the following?

Selected Carnegie Selected
1= Very little, 2 = Some, 3 = Quite a bit, 4 = Very much Mean © Mean Mean
Spending significant amounts of time studying and on First-Year Students 3N 3.06 3.13
academic work Seniors 312 3.08 3.10
Providing the support you need to help you succeed First-Year Students 3.00 3.00 3.04
academically Seniors 2.86 2.81 2.90
Encouraging contact among students from different First-Year Students 2.62 270 273
economic, social, and racial or ethnic backgrounds Seniors 2.44 © 2.48 2.49 -
Helping you cope with your non-academic First-Year Students 2.21 2.24 2.30
responsibilities (work, family, etc.) Seniors 1.93 1.90 2.02
Providing th " d 16 thri al First-Year Students 245 243 2.48

raviding the support you need to thrive socially Seniors 217 210 218
Attending campus events and activities (special First-Year Students 2.80° 263 2.84*
speakers, cultural performances, athletic Seniors 2.57 2.42 2.54
events, etc.)

Usi mouters in demi K First-Year Students 3.28 3.26 3.30

sing compu ersf academic wor Seniors 3.47 3.40 3.41

2 All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the
probability that the mean difference between John Jay and its peer institutions is due solely to chance is equal to or less
than 5% (i.e. p s .05), and that the magnitude of the difference implies a real-world difference between the groups (i.e.
effect size is .35 or greater).
®The Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment
similar to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie
Classification as John Jay. The Selected Peers /i group includes respondents from other selected institutions in New
York State.
John Jay College of Criminal Justice 7 )
Office of Institutional Research OIR 08-106

Page 10 of 13

October 2008




Table 9
John Jay College
2008 NSSE Mean Comparisons * -

Educational and Personal Growth

Peer Institutions °

To what extent has your experience at this institution contributed to your Selected Carnegle Selected
knowledge, skills, and personal development in the following areas? Peers Peers Peers Il
1 = Very little, 2 = Some, 3 = Quite a bit, 4 = Very much Mean’ Mean Mean
Acauifing a broad aeneral educati First-Year Students 3.16 3.16 3.17
1
cquiring a broad general education Seniors 3.25 3.20 3.26
Acquiring job or work-related knowiedge First-Year Students 274 265 2.77
and skills . Seniors 3.07 2.96 3.01
Writing clearly and effectivel First-Year Students 2.93* 2.96 2.98
1ing clearly and etiectively Seniors 3.05 3.06 3.06
Seaking clearly and effective! First-Year Students 2.80* 2.89" 2.82*
peaking Clearly and eriectively Seniors 2.98 2.94 2,97
Thinking critically and analviicall First-Year Students 3.15 3.15 3.18
inking critically and analytically Seniors 3.32 3.25 3.30
Analvai ital bl First-Year Students 2.93 2.92 2.93
nalyzing quantitative problems Seniors 3.09 3.00 3.03
Usi i nd inf tiom technol First-Year Students 3.04 297 3.02
sing computing ? information technology Seniors 325 315 3.18
Working effectively with oth First-Year Students 2.94 2.96 2.95
orking efiectively with ofhers Seniors 3.16 3.06 3.08
Voling in local. stat tional electi First-Year Students 2.25 2.36 213
ofing in local, state, or national elections Seniors 211 212 201
Learning effectivel First-Year Students 2.91 2.92 2.92
earning effectively on your own Seniors 3.00 203 303
Understandi i First-Year Students 2.75 2.80 2.81
nderstanding yourse Seniors 2.75 272 2.82
John Jay College of Criminal Justice
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Table 9 (cont.)
John Jay College
2008 NSSE Mean Comparisons *
Educational and Personal Growth

Poor Institutions °

To what extent has your experience at this institution contributed to your Selected Carnegle Selected
1 = Very little, 2 = Some, 3 = Quite a bit, 4 = Very much Mean Mean Mean
Understanding people of other racial and ethnic First-Year Students 263" 276 2.72
backgrounds ) Seniors 2.61 2.70 2.68
Solvi | Fworld probl First-Year Students 2.64 2.66 2.68
_ Solving complex real-world problems Seniors 276 269 271
Developin . | code of val d ethi First-Year Students 2.61 2.67 2.69
eveloping a personal code of values and ethics Seniors 262 . 260 2.66
Contributing fo th p ¢ . First-Year Students 2.39 2.37 243
ontributing to the welfare of your community Seniors 2.40 232 238
Developi p " f spiritualit First-Year Students 2.04 2.06 2.06
eveloping a deepened sense of spirituality Seniors 1.83 1.82 187

3 All means are weighted by gender, full- or part-time status, and institutional size. Asterisk (*) indicates that the
probability that the mean difference between John Jay and its peer institutions is due solely to chance is equal to or less
than 5% (i.e. p s .05), and that the magnitude of the difference implies a real-world difference between the groups (i.e.
effect size is .35 or greater).

5The .Selected Peers group includes respondents from other public, urban colleges with an undergraduate enroliment
similar to that of John Jay. The Camegie Peers group includes respondents from schools with the same Basic Carnegie
Classification as John Jay. The Selected Peers Il group includes respondents from other selected institutions in New
York State.
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Table 10

John Jay College

2008 NSSE Mean Comparisons
Advising and Satisfaction

Paer Institutions °

- Selected Carnegio Selected

Advising ' Peers Peers Peers II
1 = Poor, 2 = Falr, 3 = Good, 4 = Excellent Mean Mean Mean
Overall, how would you evaluate the quality of academic  First-Year Students 2.96 2.90 2.96
advising you have received at your institution? _Seniors 277 274 282
Satisfaction
How would you evaluate your entire educational First-Year Students 3.14 3.1 3N
experience at this institution? Seniors 314 3.03 314
1 = Poor, 2 = Fair, 3 = Good, 4 = Excellent
If you could start over again, would you go to the same First-Year Students 3.21 3.16 3.10
institution you are now attending? Seniors 318 3.09 3.10
1 = Definitely no, 2 = Probably no, 3 = Probably yes, :
4 = Definitely yes

@ All means are weighted by gender, full- or part-time status, and institutional size.

YThe Selected Peers group includes respondents from other public, urban collegeé with an undergraduate enrollment

similar to that of John Jay. The Carnegie Peers group includes respondents from schools with the same Basic Carnegie

Classification as John Jay. The Selected Peers /f group includes respondents from other selected institutions in New

York State. .
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